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The Aims and Values of Braunton Academy 

Our central aim is to inspire each child to ‘Aspire & Achieve’; to maximise success, achievement and personal fulfilment in all he/she may choose to do: by 

promoting and teaching our agreed values of the PLTS, CHARACTER, RESPECT and COMMUNITY in a secure and purposeful environment which our young people find 

stimulating, respond to and enjoy, we will continue to encourage and support a genuine LOVE OF LEARNING for life.  

 

Our values:  Character - Respect - Community, developed through our pursuance of the recognised key ‘Personal Learning and 

Thinking Skills’ (PLTS):                                      

Independent 

Enquiry 

Creative 

Thinking 

Reflective 

Learning 

Teamwork Effective 

Participation 

Self-

Management 

 

 

 

Our values, ethos and approaches underpin five key Intents shared across the school community: 

✔ To promote and nurture a true love of learning 

✔ To promote personal growth 

✔ To strive for excellence by providing rich learning opportunities for all  

✔ To interpret the world and broaden horizons 

✔ To develop and invest in our Learning Communities 
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Maintaining and Sharing Good Practice – (meeting the Teaching Standards) 

“Braunton Teacher Givens” 
Area Self-Monitoring Complete? 

 
 
Teaching 
and Learning 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• I plan my lessons so they are well structured to promote students’ progressive learning, fully modelling and embracing the Trivium 21c pedagogical 
model 

 

• I can demonstrate that I have high expectations of my students in the way that I plan and set their learning.  
• I differentiate my lessons so that the most able students, those with SEND, and those with EAL can access the learning with the rest of the class and 

make good progress. 
 

• All students have a ‘Target and Progress Sheet’ stuck in the front of their exercise/work books.  
• I regularly employ a variety of deeper questioning techniques to inspire all learners to embrace cognitive thought at a higher level.  
• I am careful to provide students with ongoing feedback in my lessons so they know how well they are doing and how to progress. I use this ongoing 

assessment to adjust my teaching as the lesson develops. 
 

• My written feedback is up-to-date, using the principles of ‘DIRT’. It shows students: 
- how well they have done 
- what they need to do to improve. 

 

• Students are given time to reflect on their learning and ‘polish’ their books.  
• My assessments are followed up so I can clearly demonstrate that they are leading to improvement.  
• My students’ books are nearly always neatly presented and work is always completed.  
• My classroom is tidy and organised with students' exercise/work books easily to hand.  
• Classroom displays are up-to-date, smartly presented and interactive so that they are part of a stimulating learning environment. ‘Working walls’ are 

used effectively and exemplar work is clearly displayed. 
 

• The Academy’s agreed Literacy and Numeracy initiatives are regularly promoted through each of my lessons.  
• I am a reflective practitioner and regularly evaluate my own teaching so that it is always developing and improving.  

Through my planning:  

• I have established a seating plan for each of my classes to ensure optimum teaching and learning requirements are met.  
• I have identified the ‘more able’ students I teach and ensure that the work I set for them is appropriately challenging to secure rapid progress.  
• I have identified the ‘Disadvantaged’ students I teach and ensure that the work I set for them is appropriately challenging to secure rapid progress.  
• I know which of my students is supported by the Pupil Premium initiative and ensure that the work I set for them is appropriately challenging to 

secure rapid progress. 
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Area Self-Monitoring Complete? 

 
 

• I have identified the students I teach with SEND/EAL and ensure that the work I set for them is appropriately challenging to secure rapid progress.  

 
Attainment 
and Progress 

• I can explain how I am accountable for the progress of the students I teach and I can explain their progress in relation to their starting points and 
their circumstances. 

 

• I can demonstrate the progress made by my students over the year to date and can explain any variations from their individual targets.  
• I can show students I teach with SEND make good progress from their starting points. I can show that the gap is narrowing between their 

achievement and national expectations. 
 

• I know which of my students is supported by the Pupil Premium initiative and can explain how it is helping to raise their achievement.  
• I can show students with EAL and those from other vulnerable groups make good progress from their starting points. I can show how their 

performance compares favourably with national expectations. 
 

• I understand Braunton Academy's performance in relation to local, as well as national data.  

 
Behaviour & 
Safety 

• I understand and can articulate the Academy’s “Engagement in Learning Policy” and demonstrate how I successfully implement it.   
• Students in my classes feel safe and valued and their relationships are good. There are effective systems for supporting students with more personal 

concerns. 
 

 
Leadership 

• I am able to explain how my CPD and Performance Management has contributed to improving my teaching.   
• I have an excellent understanding of the standards and progress that students achieve in each of my classes and, also, against national standards at 

the end of each Key Stage. 
 

 
SMSC 
(spiritual, 
moral, social 
and cultural 
development) 

• I know how to promote students ‘character’ and spiritual development by providing opportunities in lessons for them to reflect on elements from 
which they can derive awe and wonder. 

 

• I ensure that my classroom is a place where students’ ‘character’ and moral development is promoted by fair play and a clear implementation of 
classroom rules. 

 

• I use opportunities in class to promote students’ ‘character’ and social development through collaborative learning. Students from diverse groups get 
on well together. 

 

• I make the most of opportunities to promote students’ ‘character’ and cultural development, both through involvement with creative and artistic 
elements and in preparing them for a democratic and diverse society. 

 

 

Braunton Academy teachers will… 

…openly admit mistakes     …acknowledge weaknesses    …consistently follow through on promises  

…ask for help without hesitation    …ask for input into a project/SoW    …confront peers about problems in their area of responsibility 

…acknowledge each other’s skills and expertise  …willingly apologise     …openly raise issues over unproductive behaviour 

…provide an unguarded and genuine response  …openly question current approaches and methods   … Engage with new ideas / change with an open mind 
…ensure that poor performance is not accepted   …freely offer feedback to each other.   … Offer solutions to problems 
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OVERALL EFFECTIVENESS  

SUMMARY JUDGEMENT: Grade 2+ 

Context  
 
We continue to build from our last OFSTED inspection in June 2016, which stated that: 

- The clear vision of the Senior Leadership Team is helping to raise standards across the Academy; this determined leadership has ensured that the areas 
requiring improvement at the previous inspection have been tackled. 

- The Academy’s motto of ‘Aspire and Achieve’ is central to all aspects of the school’s work. Students benefit from a wide range of inspirational opportunities 
and activities in and out of school. 

- Student and staff attendances are above the national averages. 
- Students achieve well because teaching is ‘good’ or better. Teachers take careful account of what students already know, understand and can do when they are 

planning learning. 
- Students are well prepared for their future: they are able to carefully consider the options open to them as a result of a wide range of high-quality activities, 

careers advice and work experience. 
- Students are extremely polite and respectful of one another, adults and visitors.  
- Behaviour is outstanding and very few students are excluded from the Academy. Students feel safe in the Academy. They are well cared for and have good 

support in place to help them when they need it.  
- Teachers and other adults benefit from a detailed training programme which carefully focuses on the Academy’s improvement priorities: they work well 

together to share and raise good practice across departments.  
- Governors bring a range of skills which allow them to support the Academy and challenge its performance. 

 
To improve further, the OFSTED Report stated that: 

- The Academy’s analysis and evaluation of information on students’ achievement needs to be more precise; leaders need to be swifter in their interventions to 
improve outcomes for specific groups of students, such as boys or the Disadvantaged.  

- The teachers’ implementation of the Academy’s policy on marking and feedback needs to be more consistent, all must be insisting that work is complete and 
well presented. 

- Teachers need to be consistently challenging the most able students to attain the highest grades in all of their subjects. Homework needs to be used effectively 
to support this.  

- Some disadvantaged students and the few with special educational needs and/or disabilities need to be attending more regularly. 
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Progress on key issues - Impact and evidence 

 
- The Overview 

We have moved forward: making significant progress in strengthening the capacity for improvement in all areas and at all levels, engaging all in a driven and rigorous 
approach to challenging standards, introducing and operating clear and precise systems of improvement. 
 
The SLT continues to introduce and establish a raft of new initiatives and practices across the whole Academy to build and consolidate our drive to realise sustained and 
strengthened improvement, particularly in the agreed areas of improvement, above. This drive to improvement is evidenced by: 
 

- the positive OFSTED Report (June 2016), the calm and positive ethos of the Academy and the Academy’s improving outcomes for students; 
- the continued extensive refurbishment of the Academy’s Buildings, successfully gaining successive CIF bids each year since 2014 to maintain and improve 

the Teaching and Learning environment for all stakeholders; 
- the strengthening of our engagement and partnerships with other schools at local, national and international levels: PiXL, International School status 

(renewed 2019-2023), NorDAB, DTSA, NDTSA, and the newly formed Braunton Learning Cooperative Trust; 
- an established Academy website, Academy uniform, and Academy marque and branding; 
- the teachers’ commitment to and adoption of the agreed Braunton Academy Teacher Givens (meeting the Teacher Standards)  
- a complete and thorough review and remodelling of the Academy’s curriculum and assessment policies and procedures, exemplified by the introduction of 

a new “Curriculum and Assessment Overview”, the production of a clear and precise ‘curriculum overview’ covering all aspects of the Academy, an updated 
“Assessment Feedback and Reporting Handbook”, the new “Teaching and Learning Handbook”, the updated ‘Independent Learning and Homework’ policy, 
and the introduction of ‘Class Charts’; 

- the introduction and embedding of our new ‘5 Year Mastery Curriculum’ and the ‘Trivium 21st century’ as our pedagogical map for the future; 
- the introduction of a new Staff e-Handbook with clear expectations and ‘givens’ of staff (and student) performance, alongside a whole Academy approach 

to uniting the Heads of Department and the Pastoral Heads in the pursuance of the best possible progress achievable for all of our students; 
- the restructuring of the school day and the introduction of an Independent Study period (Period 6) to encourage, enhance and support the students’ in 

becoming self-regulating and metacognitive learners; 
- the change to a horizontal tutoring system, whilst retaining the ‘House’ system as an integral part of the Academy’s ethos; 
- the Academy becoming increasingly popular and over-subscribed for the first time in its history. 

 
The full and detailed Kirkland Rowell Surveys (2015, 2017 and 2019) of both students and parents rates us as “Good” - Grade 2 - on all OFSTED criteria, with 
significant improvement. 
 
The increasing transitory nature of the area presents its own challenges, introducing and replacing an average of 28 students per academic year onto the Academy’s 
roll. The Academy's catchment is largely rural and presents students from an increasingly wide range of family backgrounds, each with their own challenge. However, 
the Academy’s attendance has improved year on year and proudly sits as the third best attended school in Devon County being well-above the national average at 
96.59%. 
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The ethos of the Academy remains calm and supportive, impressing all who visit us: this, it must be remembered, is not by chance but through the hard work and 
consistent approaches of the staff in all aspects of their work with the students and their families/carers. 
 
Exclusions data across the Academy remains low and is well-below national averages.  

 
- Staffing 

As a relatively small school based in North Devon, recruitment remains a very serious challenge, particularly in core subjects and senior leadership posts. Astute 
management and the developing positive reputation of the Academy have enabled positions within the Academy to be successfully filled for 2019-20.  
 
There are 90 staff in total working in the Academy, 42 of which are teachers. 33% of the teaching staff are working on part-time contracts: these posts are operated via 
a mutual agreement process ensuring the students receive the best teaching available at all times. 
 
Whole staff absence is carefully monitored with 489 days lost, whilst teacher days lost through absence was 230. 
 
Our carefully identified and structured CPD programme has proven to be integral in providing staff with the new experiences and knowledge necessary to support our 
‘raising standards’ agenda: we continue to work closely with our chosen PiXL initiatives and partners, including Petroc, NorDAB, DTSA, NDTSA and BLC opportunities, 
constantly seeking to engage with other local partner schools (both secondary and primary) in both local and national initiatives; we have retained our International 
School status and continue to build more links with other countries and engage our students and staff in a growing international programme of reciprocal visits and 
exchanges. 
 
The priority of the Senior Leadership Team and governors of the Academy is to maintain the Academy’s unique and attractive family and community ethos, thereby 
successfully retaining and encouraging the staffing of all posts and ensuring the Academy remains as ‘the local school of choice’: 
A detailed staff 'well-being programme' is operated as part of our ‘Braunton Investors in People’ (BIP) initiative. Staff are able to join student/staff 'Mindfulness' classes 
and attend the bi-annual 'Staff Well-being' Inset Day in January; there is also an emerging Staff Choir, alongside periodic staff yoga, and Staff Badminton Clubs running 
after school. A more recent initiative in support of staff well-being is the introduction of ‘Reading Afternoons’ (‘DOWN-Time’) for teaching staff. 
  

- Impact on Staffing 
The changes implemented in regard to the Academy’s academic and pastoral systems and professional practices have been immense in bringing about enormous 
change, both culturally and educationally, within the Academy: the staff, administrative, non-teaching, and teaching, have all adopted and adapted to the rapid sea 
of local and national change being introduced, always being most-willing and professionally able in their engagement with the new Senior Leadership Team’s 
requests. Staff continue to work very hard in firmly embedding and establishing the new and well published expectations of our Academy: making a very real 
difference to the teaching and learning of our students. 
Staff are benefiting hugely from their engagement with both PiXL and DTSA initiatives, especially, raising both expectations and practices across all departments 
within the Academy. 
Our staff is, on the whole, stable and retention remains excellent, reducing the unsettling nature of a high turnover; this enables us to move forward with some 
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confidence. Staff morale is good, or better. 
 
There is now a good balance of newer and more experienced staff in the Academy, including key management roles: we continue to support a high number of ITT 
students through their training, and have a history of Teaching Assistants who go on to successfully train as fully qualified teachers. 
 

- THE CURRICULUM AND THE TIMETABLE  
Braunton Academy holds a well-publicised and agreed commitment to engaging all in our care in developing and nurturing a ‘love of learning', and establishing a 
pathway of 'lifelong learning' at both local and national levels (e.g. our deliberately broad and long KS3 curriculum and developed Independent Learning Period; our 
continued use of the ‘VOLE’, and our developed PSHEE and careers programmes). All are focused on the importance of our agreed ‘Values and Aims’ of the Academy. 
 
The detailed and carefully considered re-writing and re-structuring of our curriculum at both KS3 and KS4 has led to the Academy adopting a five-year programme of 
study: the key concepts developed at KS3 should lead logically towards the Assessment Objectives embedded in the Key Stage 4 curriculum. In this way, the three years 
of Key Stage 3 provide the students with opportunities to acquire the knowledge, develop skills, and deepen their understanding of learning which will provide a secure 
platform for new learning in Key Stage 4. The Academy has a very clear, coherent and detailed overview of its intent, implementation and its impact across every 
learning opportunity, both within the published and hidden curricula. We have developed a clear rationale for our pedagogy based on the principles of the ‘21st Century 
Trivium’ that encompasses not only the knowledge, skills and understanding necessary to make progress in curriculum subjects but also a broader interpretation of 
education which encompasses the development of young people’s character development, wellbeing and knowledge of the wider world.  
 
The Academy continues to successfully operate a detailed, popular and successful ‘guided choice’ programme in supporting students and parent/carers in their GCSE 
pathway choices, in line with new expectations and indicators. Within the constraints of our finances, the Academy offers a comparatively wide range of KS4 options, 
with a focus on developing individual learning programmes, where necessary. 
 
The planning and allocation of time given to each subject area and the 50 minute teaching periods continue to be topics that are regularly visited in ensuring we are 
providing the most relevant and best teaching and learning opportunities for all concerned. 
 
The introduction of the ‘Independent Learning Period’ (ILP)(Period 6) at the end of each day is increasingly proving to be a most productive initiative in engaging 
students, parent/carers and staff in successfully becoming self-regulated learners and developing their cognitive and metacognitive skills.  
 

- Impact on the Curriculum and the Timetable 
Teaching staff at the Academy are confident in their teaching, their planning and delivery of teaching and learning experiences; they have a sound and progressive 
understanding of the teaching and learning intent, implementation and impact of the processes that run across their various departments and the Academy, as a 
whole.  
 
The Academy continues to provide as broad a curriculum as possible at KS3, enabling all students to fully experience all aspects of their culture and their world, 
both immediate and far. This receives huge vocal support from parents and carers and continues to provide students with the broad and personal education they 
seek.   
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Our KS4 options are led by fully informed student choices and the detailed process of our ‘guided choice’ programme: this receives extremely positive feedback 
from both students and parents.  
 
The change to 50 minute lessons and the introduction of the Independent Learning Period continue to embed, but anecdotal evidence from students and staff is 
very positive in how the changes have brought about a greater sense of rigour and purpose in lessons and a greater focus on ‘deep-learning’ throughout the school 
day; students, particularly those in KS4, report how the ILP has strengthened their learning and built their confidence when facing examinations. 
 

KP1 EFFECTIVENESS OF LEADERSHIP & MANAGEMENT  

SUMMARY JUDGEMENT: Grade 2 

 

Main strengths: Initiatives and Impact (in bold) 

 
The OFSTED Inspectorate reported:  
“Senior and middle leaders work effectively to improve the quality of teaching and learning and students’ achievements. Teachers benefit from the training they 
receive and say there are frequent opportunities for staff to share good practice across subjects.” 
“Middle leaders are being held to account for the progress students make. They share responsibility for students’ academic achievement and personal 
development. The school’s emphasis on improving the quality of teaching as well as promoting students’ personal development and welfare can be seen in rising 
achievement and the good behaviour of students.” 
 
 

- Teaching and Learning, inc. CPD: 
The Academy has continued to consolidate its expectations of leadership and management at all levels, strengthening coherence across both the academic and 
pastoral aspects of the Academy to raise student and staff expectations and motivate all with a clearer sense of accountability for improvement and outcomes. This 
has included:  

• the continued reviewing and establishment of senior roles and responsibilities, including the newly introduced RSL posts and enhanced Data Manager role;  

• the teachers’ commitment to and adoption of the agreed ‘Braunton Academy Teacher Givens’ (meeting the Teacher Standards)  

• the embedding of management/teacher accountability to strengthen effectiveness and outcome;  

• the adoption and commitment to the ‘21st century Trivium’ as our elected pedagogical model, and our concentrated approach to developing all students’ 

cognitive and metacognitive skills as self-regulated learners; 

• the restructuring of a five-year mastery curriculum, incorporating and developing the Academy’s intent and implementation processes; 
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• The introduction of the ‘Independent Learning Period’ (ILP)(Period 6) at the end of each day to engage students, parent/carers and staff in successfully 

becoming self-regulated learners and developing their cognitive and metacognitive skills; 

• the introduction of a sharper self-evaluation process, incorporating the detailed analysis of data, all designed to inform improvement planning; 

• the establishment of the new “Curriculum and Assessment Overview” and the “Assessment, Feedback and Reporting Handbook”, the new “Teaching and 

Learning Handbook”, the updated ‘Independent Learning and Homework’ policy, and the introduction of ‘Class Charts’; 

• the maintaining of a whole-school focus on the development of Middle Leaders and their teams through the various partnerships with PiXL, International 

School status (renewed 2019-2023), NorDAB, DTSA, NDTSA and the newly formed Braunton Learning Cooperative Trust, and the afore mentioned increased 

foci on accountability for all; 

 

- Impact on Teaching and Learning, inc. CPD 
 
The robust self-evaluation process of the Development Plan and SEF, including the GCSE analysis, has ensured all aspects of the Academy's and departments' 
practices are clearly and effectively evaluated with a focus on “next steps” improvement process that informs future strategic and operational planning at all 
levels. (All staff understand the thread of responsibility and accountability that runs through both the Academy's/Departments' SEF and Development Plans 
ensuring there is increasing confidence in the organisation of the Academy’s management structure and its capacity for further improvement.)  
 
The development and introduction of our new ‘5 year mastery curriculum’, involving all members of the teaching staff in the re-drafting of all KS3 and KS4 
SoW/learning programmes, is testament to our commitment in providing all within our community with an outstanding learning experience. This, combined with 
the clarity of the ‘Trivium’ pedagogical approach and production of a series of whole-school documents, has supported and enhanced the planning and delivery of 
teaching and learning experiences for all stakeholders.  
 
Students are increasingly aware, through specific teaching and the use of their ILP, of how to plan, monitor and evaluate their learning in order to become self-
regulated learners and teachers are increasingly incorporating aspects of metacognitive thinking into lessons as a matter of routine. By taking a whole-school 
approach to all aspects of our teaching, students are experiencing a greater sense of consistency and coherence in their learning. (See Academy Teaching and 
Learning documents; student and staff feedback) 
 
The review and refocussing of the GCSE examinations organisation and data processes to more closely link with departments and student support staff has led to 
improved efficiency and increased student confidence (All but two students successfully attended every single one of their GCSEs; Department GCSE predictions 
and confidence in student performance data are improving in accuracy; Long standing and external Academy Invigilators report student approaches to their GCSEs 
this year were the calmest and most engaged they can ever recall.)  
 
The teachers’ commitment to and adoption of the agreed ‘Braunton Academy Teacher Givens’ (meeting the Teacher Standards)has improved consistency of 
expectations and standards across the Academy. Staff are encouraged, throughout the year via the Line-Management meeting process, to attend subject and role 
specific meetings and development opportunities across all partner associations, further engaging and improving staff understanding and performance (Staff CPD 
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feedback). 
 
These changes to our Teaching and Learning agenda have attracted great interest from other schools in the area and been praised by external education 
professionals; the Academy is oversubscribed as a vote of confidence in all that is presented. There are signs of improvement in the students’ learning and their 
outcomes, as shown by the improved GCSE results in humanities and continually improving A8 score. Assessments in KS3 continue to show real promise in relation 
to students’ progress. 

 
- Expectations, Inclusive Culture and Behaviour (SMSC – ‘Character’ education) 
  

The Academy continues to look to the future with a strong traditional ethos: successively providing an enjoyable and nurturing learning environment where all 
students can truly flourish. We remain an open and collaborative academy that takes seriously its responsibility to equip its students for the future: openness, trust, 
honesty and integrity are essential to the way we work. This is reflected by: 
 

• our reviewing and redrafting of the Academy’s ‘Aims and Values’ through a whole-school consultation process;  

• the SLT determined focus on nurturing and maintaining a calm, safe and inclusive ethos throughout the Academy; 

• the introduction of ‘Class Charts’ and  the low FTE and PEx data; 

• the restructuring of the student support/pastoral systems across the Academy to a horizontal tutor system and the appointment of a ‘House Coordinator’ and 
two new Heads of Year; 

• the clarity of expectations presented to all through a series of planned Assemblies, ‘Thoughts for the Week’, a detailed PSHEE and Careers programme, and 
the ‘Form Tutor Guide (2019-20)’; 

• an increased foci on all attendance matters through the enhanced role of the Head of Year, Form Tutors, and the Attendance Officer; 

• the Academy’s focus on ‘Trivium 21c’ approaches which is engaging the students in the foundations of questioning, reasoning, communicating and learning;  

• the Academy’s focus on developing students as self-regulating and independent learners through the ILP is encouraging students to become increasingly self-
managing and creative thinkers; 

• the students being fully immersed in the learning process through a relevant, varied curriculum experience that focuses on developing the personal learning 
and thinking skills (PLTS) that underpin effective learning and future employability; 

• the SLT having to repeatedly protect and support staff from unfair and unjustified ‘bullying’ and ‘harassment’ over the past academic year – this has regularly 
come from a small but significant number of parents who are active both within the village community and on social media in finding cause to criticise 
individual members of staff; 

• the consolidation of the Alumni and ‘The Best Job in the World’ initiatives; 

• the Academy’s engagement with the Oxford University ‘MYRIAD project’; 

• the continued work of the ‘Student Council’ and the Academy Officers; 

• the student-led introduction of ‘LGBTQ+’ and ‘Eco’ Clubs; 

• the introduction of the termly ‘Governors’ Tea’ presentations. 
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- Impact on Expectations, Inclusive Culture and Behaviour (SMSC – ‘Character’ education) 
 
The reviewing of the Academy’s ‘Aims and Values’ has enabled all to focus on the key values of 'Character', 'Respect', 'Community' and ‘Lifelong Learning’, this has 
helped all stakeholders to apply themselves to these values and improved the clarification of the Academy’s expectations of behaviour and culture. The Academy 
remains a quiet and calm school with all visitors commenting upon the impressive ethos that runs across all aspects of the school. Student behaviour has further 
improved with a greater focus being placed upon staff consistency in managing expectations of student conduct and the teaching and learning agenda. Staff are 
clearer and more consistent in their approach to managing raised concerns across the Academy, increasing attendance figures, reducing FTE figures and further 
enhancing the calm, learning environment of the Academy. 
 
The restructuring of the student support/pastoral systems for students and their families, whilst retaining the ‘House system’ as an integral part of the Academy’s 
ethos, has improved the impact of the Head of Year’s and Form Tutors’ supportive work in enhancing student academic and social performance, and is already 
being seen as providing a more efficient and effective service to each individual student’s educational potential and an improved perception of support within the 
Academy (See KR Surveys 17 and 19; low FTE/PEX data; high attendance figures; and, feedback evidence from both parents and students; ‘Form Tutor Guide’; 
recording of earlier and impactful interventions at both pastoral and academic levels; less disciplinary incidents being recorded).  
 
Student and staff attendances continue to improve: this is partly due to the SLT focus on student and staff well-being which engages both in the opportunity to 
engage in mindfulness practices and pastoral programmes: Staff are supported by a well-managed ‘cover’ programme, a bi-annual ‘Well-being Day’ and the 
opportunity to choose two ‘Well-being’ afternoons (DOWN Time). The caring and considerate ethos of the ‘Braunton Investors in People’ programme provides an 
advisory and compassionate staff support programme, including the offer to pay for flu-jabs for all staff (See student and staff feedback; ‘Cover’ data; BIP data; 
‘Teacher Support Programme’; ‘Student Council’ minutes; Myriad data.) 
 
The Academy actively encourages all within our local community to become involved in school-life, seeking to be responsive rather than reactive. The initial 
programme of linking students with inspirational speakers through the Academy’s Alumni network has proven to be a positive and fruitful initiative, engaging 
students in a programme of some thought-provoking and supportive meetings (See student feedback and Academy Calendar). The Academy has once again been 
awarded the Champion School Award for NCS student engagement. 
 
The introduction of the ‘Governors’ Tea’ presentation has proven to be hugely successful in engaging all stakeholders in celebrating the committed engagement of 
students in their learning, encouraging all to ‘aspire to be the best they can be’. 
 
 

- Safeguarding, equalities, extremism:  
The school's arrangements for safeguarding students meets with all statutory requirements, operating clear and simple referral procedures. Braunton Academy 
continues to work hard in ensuring everybody’s needs are met to the very best of our ability, this is exemplified by:  

• the appointment of a new DSL, supported by two deputy DSLs and an increasing number of Level 3 trained staff; 

• the SENDCo remaining focused on ensuring all students needs are met accordingly, this includes CiC and Adopted Children; 
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• the appointment of a new ‘Pupil Premium Champion’; 

• policies and staff training centred on Equality, Anti-bullying, etc, being annually reviewed and updated, according to all legal requirements and otherwise; 

• the designated safeguarding leaders actively working with the Local Authority and other agencies to ensure that any identified students are kept safe and able 
to achieve their very best in all they choose to do; 

• the introduction of ‘Class Charts’ and CPOMS; 

• the continued work of the ‘Student Council’ and the Academy Officers; 

• the student-led introduction of ‘LGBTQ+’ and ‘Eco’ Clubs; 

• the clarity of information, guidance and support presented to all on identified and agreed areas of social concern and risk through a series of planned SMSC 
Assemblies, ‘Thoughts for the Week’, a detailed PSHEE and Careers programme, and the ‘Form Tutor Guide (2019-20)’. 

 

- Impact on Safeguarding, equalities, extremism:  
 
The arrangements for safeguarding are effective (See C-POMS and Safeguarding records and policies; staff and student feedback).  
 
Strategies and practices to keep children safe and able to fulfil their academic and social potential are in place and effective (See various student/staff/governor 
records and minutes) 
 
Students are confident in saying who they could go to if they did not feel safe; students feel confident in approaching staff to assist in organising and facilitating 
the formation of action groups/clubs; the Academy Officers attend Full Governing Body meetings to personally voice both their own and their peers’ thoughts and 
opinions (Student feedback; various student lunchtime and after-school clubs).  
 
Academy staff are quick to identify children who are at risk of harm and swiftly arrange support for them through the various ‘Student Support and guidance’ 
pathways (See various student/staff/governor records and minutes).  
 
Staff and students, alike, are fully informed and guided through the agreed and identified priorities that are of concern to individual’s and group’s safety and well-
being, for example, the Academy consistently promotes ‘British values’ and informs students and staff of the potential dangers of ‘grooming’ and extremism. 
 

- Governance: 
The governing body continues to operate within the Portfolio model and interact with the staff of the Academy with notable success. This is shown by: 
 

• the governors’ clear understanding and support for the Academy’s ‘Aims and Vision’; 

• the full and detailed annual governor meeting schedule that operates across the academic year and the governors’ commitment to other required duties, i.e. 
staff appointments, Disciplinary panels, etc ; 

• the attendance of governors to the available training opportunities; 

• the governors’ visits to individual departments to record their findings via ‘Governor Department Reviews’; 
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• the governors’ abilities to understand and challenge the Academy’s leaders and performance; the setting of clear expectations and targets for the Principal, 
for example; 

• how the SLT and governors continue to work hard, in all areas of the school, to ensure the Academy is, with real success, efficient and effective in its 
procurement of services and its fiscal management.  
 

- Impact of Governance: 
The governing body continues to strongly develop, both as individuals and as Portfolio groups (as evidenced through the various Portfolio minutes and attendance 
at Governor training opportunities).  
 
External Auditors have praised the Academy’s work in the area of finance and procurement of services, particularly the work undertaken by the governors’ Finance 
and Estates Portfolio (See minutes). 
 
Governors support and recognise the effort that is providing in maintaining a high standard of educational provision for all stakeholders by regularly attending 
meetings and supporting events (See meeting minutes and the Academy Calendar). 
 
 

 

 

 

EVEN BETTER IF... Why is 
Effectiveness of Leadership 
& Management not the 
grade above? 
 

To further improve, we must: 
● ensure staff maintain an ambitious vision and hold high expectations for what our learners can achieve at all times;  
● ensure leaders’ evaluate and effectively act upon the quality of the provision (teaching) and ‘outcomes’ (achievement) data 

sets through robust self-assessment, using their findings to develop capacity for sustainable improvement;  
● swiftly and effectively identify and reduce any gaps in achievement between different groups of learners, with a particular 

focus on the most able, boys and the most disadvantaged; 
● further embed staff pedagogical practices within the Trivium 21c model, with particular focus on the dialectic element; 
● further develop, consolidate and embed our metacognition and self-regulated learner programmes;  
● improve the use and effectiveness of ‘Class Charts’ and CPOMS in monitoring student performance; 
● continue to encourage and refine the governors’ abilities to understand and vigorously challenge the Academy’s leaders and 

performance; 
● Ensure Braunton Academy is fully compliant with the new GDPR regulations. 
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ACADEMY DEVELOPMENT 
PLAN PRIORITIES (in 
Effectiveness of Leadership 
and Management) 

 
1.1 TEACHING AND LEARNING, inc CPD 
1.1.1 To swiftly and effectively monitor and accelerate the narrowing of any gaps in achievement between different groups of 
learners, with a particular focus on the most able, boys and the most disadvantaged 
1.1.2 To ensure staff maintain an ambitious vision and hold high expectations for what our learners can achieve at all times, developing 
and improving leaders’ skills to evaluate and effectively act upon the quality of the provision (teaching) and outcomes (achievement)  
through a robust self-assessment  process, efficiently evaluating the agreed data sets and effectively acting to develop capacity for 
sustainable improvement at all levels;  
1.1.3 Continue to embed the Trivium 21c as the Academy’s leading pedagogical vehicle, with particular focus on the dialectic element; 
1.1.4 Further develop, consolidate and embed our metacognition and self-regulated learner programmes through the establishment of 
the ILP; 
 
1.2  - Expectations, Inclusive Culture and Behaviour (SMSC – ‘Character’ education) 
1.2.1 Continue to develop the Academy’s pastoral student support and behaviour management programmes, further embedding the 
new Heads of Year and the Mentoring programmes; 
1.2.2 To improve the use and effectiveness of ‘Class Charts’ and CPOMS in monitoring student performance; 
1.2.3 To further enhance the aspirations of students through our Alumni network and develop a ‘Business mentoring programme’. 
 
1.3 - Safeguarding, equalities, extremism:  
1.3.1 To improve the use and effectiveness of ‘Class Charts’ and CPOMS in monitoring and recording student equality and safeguarding 
concerns; 
1.3.2 To support and establish the new ‘Pupil Premium Champion’ role; 
1.3.3 To continue to update and improve the SMSC provision across the Academy, listening carefully to all stakeholders; 
1.3.4 To ensure Braunton Academy remains fully compliant with the new GDP regulations. 
 
 1.4  - Governance: 
1.4.1 To continue to encourage and refine the governors’ abilities to understand and vigorously challenge the Academy’s leaders and 
performance. 
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KP2 QUALITY OF TEACHING, LEARNING, AND ASSESSMENT 

SUMMARY JUDGEMENT: Grade 2 

Main strengths: New Initiatives and Impact (in bold) 

 
Significant progress has been made to improve the quality of teaching and learning to improve outcomes for students. Staff continue to further embed agreed practices 
and this remained the focus of the Academy’s CPD, Middle Leaders’ training and monitoring procedures in 2018-19 and beyond.  
 
The OFSTED Inspectorate reported: “Teachers have secure subject knowledge. In addition, they use high-quality questioning effectively to deepen students’ 
understanding and provide challenge.” 
“Students say they usually enjoy their learning. They particularly enjoy lessons in mathematics, science and technology.” 
“Typically, students use time productively and focus on their learning well because teachers’ planning takes account of students’ existing knowledge and skills.” 
“There is a clear, coordinated approach to the teaching of reading, writing and communication in all subjects. The teaching of mathematics through other subjects is 
now beginning to have more of an impact on improving students’ mathematical skills and ability to solve problems.” 
 
 

- Teaching and Learning 
The Academy has continued to consolidate its expectations of ‘Teaching and Learning’ at all levels, strengthening coherence across both the academic and pastoral 
aspects of the Academy to raise student and staff expectations and motivate all with a clearer sense of accountability for improvement and outcomes. This is 
exemplified by:  

• how Teaching and Learning continues to be rigorously monitored by SLT, with external verification of judgements by the Academy’s SIP and PiXL Associate, as 
well as OFSTED, all reporting positively on the overall standards of the teaching in the Academy. 

• the teachers’ commitment to and adoption of the agreed ‘Braunton Academy Teacher Givens’ (meeting the Teacher Standards) and the embedding of 
management accountability to strengthen effectiveness and outcome;  

• the adoption and commitment to the ‘Trivium 21c’ as our elected pedagogical model, and our concentrated approach to developing all students’ cognitive and 
metacognitive skills as self-regulated learners; 

• the restructuring of a five-year mastery curriculum, incorporating and developing the Academy’s intent and implementation processes; 

• The introduction of the ‘Independent Learning Period’ (ILP)(Period 6) at the end of each day to engage students, parent/carers and staff in successfully 

becoming self-regulated learners and developing their cognitive and metacognitive skills; 

• the introduction of a sharper self-evaluation process, incorporating the detailed analysis of data, all designed to inform improvement planning;  

• the establishment of the new “Curriculum and Assessment Overview” and the “Assessment, Feedback and Reporting Handbook”, the new “Teaching and 

Learning Handbook”, the updated ‘Independent Learning and Homework’ policy, and the introduction of ‘ClassCharts’; 

• the maintaining of a whole-school focus on the development of Middle Leaders and their teams through the various partnerships with PiXL, International 
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School status (renewed 2019-2023), NorDAB, DTSA, and the newly formed Braunton Learning Cooperative Trust, and the afore mentioned increased foci on 

accountability for all; 

• the calm and studious ethos of the Academy during ‘lesson (learning)-time’.  

 
- Impact on Teaching and Learning 

 
The robust self-evaluation process of the Development Plan and SEF, including the detailed analysis of GCSE results, has ensured all aspects of the Academy's and 
departments' practices are clearly and effectively evaluated with a focus on “next steps” improvement process that informs future strategic and operational 
planning at all levels. (All staff understand the thread of responsibility and accountability that runs through both the Academy's/Departments' SEF and 
Development Plans ensuring there is increasing confidence in the organisation of the Academy’s management structure and its capacity for further improvement.)  
 
The development and introduction of our new ‘5 year mastery curriculum’, involving all members of the teaching staff in the re-drafting of all KS3 and KS4 
SoW/learning programmes, is testament to our commitment in providing all within our community with an outstanding learning experience. This, combined with 
the clarity of the ‘Trivium 21c’ pedagogical approach and production of a series of whole-school documents, has supported and enhanced the planning and delivery 
of teaching and learning experiences for all stakeholders. Students are increasingly aware, through specific teaching and the use of their ILP, of how to plan, 
monitor and evaluate their learning in order to become self-regulated learners and teachers are increasingly incorporating aspects of metacognitive thinking into 
lessons as a matter of routine. By taking a whole-school approach to all aspects of our teaching, students are experiencing a greater sense of consistency and 
coherence in their learning. (See Academy Teaching and Learning documents; student and staff feedback) 
 
The review and refocussing of the GCSE examinations organisation and data processes to more closely link with departments and student support staff has led to 
improved efficiency and increased student confidence (All but two students successfully attended every single one of their GCSEs; Department GCSE predictions and 
confidence in student performance data are improving in accuracy; Long standing and external Academy Invigilators report student approaches to their GCSEs this 
year were the calmest and most engaged they can ever recall.)  
 
The teachers’ commitment to and adoption of the agreed ‘Braunton Academy Teacher Givens’ (meeting the Teacher Standards)has improved consistency of 
expectations and standards across the Academy. Staff are encouraged, throughout the year via the Line-Management meeting process, to attend subject and role 
specific meetings and development opportunities across all partner associations, further engaging and improving staff understanding and performance (Staff CPD 
feedback). 
 
These changes to our Teaching and Learning agenda have attracted great interest from other schools in the area and been praised by external education 
professionals; the Academy is oversubscribed as a vote of confidence in all that is presented. There are signs of improvement in the students’ learning and their 
outcomes, as shown by the improved GCSE results in humanities and continually improving A8 score. Assessments in KS3 continue to show real promise in relation 
to students’ progress. 
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The introduction of the Independent Learning Period at the end of each day and the reduction of each lesson to 50 minutes has led to a huge change of learning 
focus within the Academy, engaging all stakeholders in the value of ‘deep-learning’ and the importance of all successfully becoming self-regulated learners and 
developing their cognitive and metacognitive skills. The ‘Period 6’ has proven to be a success in moving our students to a better understanding of their learning and 
how they might further progress as they move forward in their studies/lives. Most pupils commit to improving their work. They are given time to apply their 
knowledge and understanding in new ways that stretch their thinking in a wide range of subjects, and to practise key skills. 

 
- Teachers’ expectations 

• The ‘Aspire & Achieve’ marque continues to capture the ethos of the Academy and its focus to raise standards in all aspects its work.  

• The establishment of the new “Curriculum and Assessment Overview” and the “Assessment, Feedback and Reporting Handbook”, the new “Teaching and 
Learning Handbook”, the updated ‘Independent Learning and Homework’ policy, and the introduction of ‘Class Charts’ has presented and clarified Academy 
philosophies, expectations and practices for all stakeholders. 

• The teachers’ commitment to and adoption of the agreed ‘Braunton Academy Teacher Givens’ (meeting the Teacher Standards) and the embedding of 

management accountability has strengthened the effectiveness and outcomes of individual staff and departments;  

• Fortnightly Line Management meetings with HoDs, calendared Middle Leaders’ meetings and department meetings continue to incorporate a much increased 
level of analysis, understanding of expectations, and pedagogical discussions focussed on student/teacher performance and outcomes. The development of 
Middle Leader (Heads of Department and Heads of Year) competencies has remained a high priority as Leaders continue to embed a more rigorous culture of 
monitoring across the Academy.  

 

 

- Impact on Teachers’ expectations 
The ‘Aspire & Achieve’ marque has permeated through all aspects of our teaching and learning, the pastoral programme, parental engagement and throughout the 
wider community and is regularly commented upon by all who visit the Academy. 
 
The impact of the CPD and Performance Management processes has been instrumental in allowing SLT and Middle Leaders to target areas for development and to 
further raise standards of teaching and expectations. Focused CPD has led to a greater accountability in relation to the quality of teaching in departments and 
within the Pastoral System. Middle Leaders demonstrate a clear understanding of the tracking and monitoring of student outcomes through their CPD on 
curriculum development, focus on Assessment Objectives, moderation of student performance, and data analysis. 
 
Teachers are very much clearer on what is expected of them and are working in an increasingly considered and consistent manner since all is clearly outlined in the 
various ‘Curriculum’ and ‘Teaching and Learning’ documents. 
 
The calm and studious ethos of the Academy during ‘lesson (learning)-time’ allows and encourages teachers to expect and encourage all students to work with 
positive attitudes so that they are applying themselves and making strong progress. 
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- Teachers’ expertise, planning and strategies 
• The 2019 GCSE results, whilst generally meeting the national averages, places us as ‘Below Average’ of similar schools, further consolidating our focus on the 

need to raise standards within the classroom to meet with expectations of student performance. It is recognised by all stakeholders that the 2019 cohort were 
faced with the unique and particular challenging experience of external cultural influences, providing all staff with very real difficulties in academically and 
professionally managing the influence of drugs and mental health issues; 3% of the cohort were CiC students who were faced by their own particular challenges 
and who were placed on the Academy’s roll in their final year.   

• It should be noted that a wide variety of strategies were employed to counter the identified issues of the 2019 cohort: Parents were engaged through the 
‘Parents’ Revision Support Evenings’; students were split into the targeted ‘Horsforth Quadrant’ groups; students were guided to specific and additional 
revision sessions, such as the ‘Fighting for 4’ English revision club 

• The adoption and commitment to the ‘Trivium 21c’ as our elected pedagogical model, and our concentrated approach to developing all students’ cognitive and 
metacognitive skills as self-regulated learners continues to shape teacher planning and strategies; 

• the restructuring of a five-year mastery curriculum, incorporating and developing the Academy’s intent and implementation processes has focused teachers on 
their planning and strategies; 

• the introduction of a sharper self-evaluation process, incorporating the detailed analysis of an agreed data-set, is specifically designed to inform improvement 
planning;  

• the newly introduced RSL posts and enhanced Data Manager role should provide improved focus and capacity on teacher planning and implementation of 

teaching and learning ; 

 
- Impact on Teachers’ expertise, planning and strategies 

Staff commitment to resolving the challenges presented by this cohort was hugely professional and impressive, meaning that much was learnt in how to tackle and 
support student learning in the future study of GCSEs. Lessons learned from staff attendance at the various Examination Boards’ feedback meetings and their 
departments’ detailed analysis of the results will be constructive in future teaching and moderation. 
 
The development and introduction of our new ‘5 year mastery curriculum’, involving all members of the teaching staff in the re-drafting of all KS3 and KS4 
SoW/learning programmes, is testament to our commitment in providing all within our community with an outstanding learning experience. This, combined with 
the clarity of the ‘Trivium’ pedagogical approach and production of a series of whole-school documents, has supported and enhanced the planning and delivery of 
teaching and learning experiences for all stakeholders. Students are increasingly aware, through specific teaching and the use of their ILP, of how to plan, monitor 
and evaluate their learning in order to become self-regulated learners and teachers are increasingly incorporating aspects of metacognitive thinking into lessons as 
a matter of routine. By taking a whole-school approach to all aspects of our teaching, students are experiencing a greater sense of consistency and coherence in 
their learning. (See Academy Teaching and Learning documents; student and staff feedback) 

 
The introduction of the ‘Trivium 21c’ and our ‘5-year mastery curriculum’ has led to hugely beneficial professional and pedagogical dialogues across all aspects of 
teaching and learning within the Academy, leading to an improved confidence and understanding on how best we might further improve teaching, learning and 
student outcomes. Teaching staff at the Academy are increasingly confident in their teaching, their planning and delivery of teaching and learning experiences; they 
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have a sound and progressive understanding of the teaching and learning intent, implementation and impact of the processes that run across their various 
departments and the Academy, as a whole. 
 
The much increased level of analysis, understanding of expectations, and pedagogical discussions focussed on student/teacher performance and outcomes, along 
with the development of Middle Leader (Heads of Department and Heads of Year) competencies has led to a rigorous culture of monitoring and evaluation across 
the Academy all informing and improving teacher planning and chosen strategies. 
 
 

- Equality and diversity (impact shown in bold) 
Teachers challenge stereotypes and the use of derogatory language in lessons and around the Academy at all times, resulting in a calm, supportive and safe 
environment.  
Teachers promote equality of opportunity and diversity in all teaching and learning programmes;  the Academy’s PSHEE programmes of study, and SMSC programmes 
provide key learning opportunities which have, in turn, led to the establishment of a ‘Safe Space’ created by students for LGBTQ+ students and a popular ‘Eco Club’. 
 
 

- Teaching of RWCM (impact shown in bold) 
Literacy and Numeracy Co-ordinators continue to raise the profile of the importance of these elements by providing weekly challenges and quizzes, continuing to 
regularly raise the profile and importance of reading and numeracy skills across the Academy;  
DfE funding (Pupil Premium) is used to fund a Reading teacher for those who are significantly below expected reading levels; 
A ‘Paired-Reading programme’, using KS4 students, continues to support KS3 less-able readers: this continues to be very well attended by all parties.  
The ‘Accelerated Reader’ programme continues to be an important aspect of our Key Stage 3 programme, increasingly raising the profile and importance of reading 
across the Academy.  
CPD sessions have focused on the sharing of best practice in relation to literacy and numeracy: literacy boxes have been introduced across subject areas to support 
learners and a series of numeracy challenges are a regular feature of Tutor time. Independent study boxes have also been introduced into all Tutor rooms for use 
during ‘Period 6’ 
The introduction of 10 minutes reading at the start of the ‘Independent Learning Period’ has led to a 36% increase in books being loaned from the Academy library 
and has exposed students to a wider vocabulary. 

 
 
- Assessment, Feedback, Homework, and Reporting (impact shown in bold) 
The government withdrawal of ‘levels’ in 2016-17 had a dramatic impact upon how the Academy recorded and measured student outcomes: a huge assessment 
challenge was presented to the staff in how progress was to be measured without the use of levels. The Academy is proud of its lengthy and detailed period of staff 
consultation and trials which has produced a detailed, comprehensive and robust assessment model being formulated that has evolved into a highly valid 
assessment programme, truly supporting student learning and teaching across the Academy (See the Academy’s “Curriculum and Assessment Overview” ,the 
“Assessment, Feedback and Reporting Handbook” and the new Progress Review Report (MTA)). 
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Teachers provide students with feedback in line with the Academy’s assessment policy. The students use this feedback (DIRT) to identify what they know (WWW) and 
what they need to do to improve (EBI). (See the “Assessment, Feedback and Reporting Handbook”) 
 
Teachers are required to set homework, in line with the Academy’s policy and as appropriate for the age and stage of the students, this increasingly is seen to be  
consolidating learning and preparing them well for the future.(See the “Independent Learning and Homework Policy”) 
 
Years 7, 8 and 9 are introduced to a five-year mastery curriculum and assessment model that reports on both progress towards mastery within the classroom and on 
formal ‘end of unit’ assessments. This enables a student’s learning and mastery of key KSU in each subject area to be carefully monitored throughout the academic 
year, immediately highlighting any under-performance. All students’ progress is now reported via a ‘Progress Indicator’ model based on each individual student’s 
KS2 score and his/her expected progress according to likely national outcomes. 
 
Parents/carers are encouraged to attend two Parents’ Evenings per academic year to receive personal feedback on their child’s academic and social progress in 
relation to the standards expected, and what their child needs to do to improve: the Academy is continuing to actively encourage parent/carers to engage more fully 
in their child’s education with increasing evidence showing the positive impact of them attending Parents’ Evenings. 
 

 

 

EVEN BETTER IF... Why is the 
quality of teaching, learning 
and assessment not the 
grade above/ below? 
 

Improve the quality of teaching, learning and assessment by ensuring that all teachers:  
● have a secure understanding of the age groups and abilities they are working with, providing appropriate levels of challenge and 

consistently high expectations for all, with a particular focus on the most able, boys, and the most disadvantaged; 
● use gathered assessment information to plan with precision appropriate and challenging teaching and learning strategies, 

enabling them to swiftly identify students who are falling behind in their learning or who need additional support, ensuring all 
make good progress and achieve well; 

● understand how to further improve and accelerate students’ learning and achievements as a result of useful verbal and written 
feedback and assessment, by fully implementing the Academy’s “Curriculum and Assessment Overview” and the “Assessment, 
Feedback and Reporting Handbook” alongside the new ‘Independent Learning and Homework Policy’; 

● insist on students acting upon the feedback given (DIRT), so they understand how to improve their learning; 
● continue to educate students in how to become self-regulated learners and how to develop their cognitive and metacognitive 

skills, increasingly utilising the independent learning opportunities provided; 
● insist on the highest academic and behavioural standards, with students producing work to the very best of their ability, 

particularly engaging parents/carers in insisting on all students completing their studies and maintaining high standards of 
presentation; 
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ACADEMY DEVELOPMENT 
PLAN PRIORITIES (in Quality 
of Teaching, Learning and 
Assessment) 

 

2.1 TEACHING and LEARNING, incorporating Teachers’ expertise, planning and strategies 
 
2.1.1 To swiftly and effectively monitor and accelerate the narrowing of any gaps in achievement between different groups of 
learners, with a particular focus on the most able, boys and the most disadvantaged (See also 1.1.1) 
2.1.2 To ensure staff maintain an ambitious vision and hold high expectations for what our learners can achieve at all times, developing 
and improving leaders’ skills to evaluate and effectively act upon the quality of the provision (teaching) and outcomes (achievement)  
through a robust self-assessment  process, efficiently evaluating the agreed data sets and effectively acting to develop capacity for 
sustainable improvement at all levels; (See also 1.1.2) 
2.1.3 Continue to embed the ‘Trivium 21c’ as the Academy’s leading pedagogical vehicle, with particular focus on the dialectic element; 
(See also 1.1.3) 
2.1.4 Further develop, consolidate and embed our metacognition and self-regulated learner programmes; (See also 1.1.4) 
 
2.2 Equality and diversity 
2.2.1 To ensure half termly meetings are enabling monitoring of progress of identified students; strategic intervention is taking place and 
recorded through RSSG, Line Management, and Pastoral meetings. 
2.2.2 To consistently review and update spending of identified funds according to identified need at half termly SLT meetings. 
2.2.3 To further enhance the aspirations of students through our Alumni network and develop a ‘Business mentoring programme’ 
 
2.3 Teaching of RWCM 
2.3.1 Depts to report in Line Management meetings that Learning Walks/Work Scrutiny/Drop-ins evidence quality feedback, promoting 
positive literacy and numeracy standards and policies are being followed; Dept minutes are evidencing impact. 
2.3.2 To consistently review and update spending of identified funds according to identified need at half termly SLT meetings (See also 
2.2.2). 
 
2.4 Assessment, Feedback, Homework, and Reporting 
2.4.1 Ensure teachers understand how and work to improve and accelerate students’ learning and achievements as a result of useful 
feedback,’ deep-marking’ and assessment, by fully implementing the Academy’s “Assessment, Feedback and Reporting Handbook”, 
2.4.2 To improve the use and effectiveness of ‘Class Charts’ and C-POMS in monitoring student performance, further enhancing student 
assessment, recording and reporting systems. (See also 1.2.2) 
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KP3 PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE 

SUMMARY JUDGEMENT: Grade 1 

 
Main strengths: New Initiatives and Impact (in bold) 

 
The OFSTED Inspectorate reports:  

✔ “The physical and emotional well-being of students is a priority for the school. Students recognise the importance of living healthy lives. They are able to 
achieve this by accessing the school’s range of sporting activities and teaching. The vocational outdoor learning environment provides an outdoor classroom 
which is used, in part, to help students develop and manage their mental health. Students in Year 11 commented positively on how useful this has been at 
stressful times, especially in preparation for public examinations.” 

✔ “Students who enter or leave the school other than at the normal times are warmly welcomed to the school and settle in quickly.”  

✔ “The work of the attendance officer and pastoral leaders has been fundamental in improving the attendance of all students. Overall attendance is now in line 
with national figures. However, persistent absence has increased for some disadvantaged students. The school is aware of each individual case and is 
drawing on the support of a number of agencies to improve this. For example, recent work by the school has significantly improved the attendance of 
disadvantaged girls.” 

✔ “The school effectively monitors the personal development, welfare, behaviour and attendance of students who attend off-site provision for part of their 
studies. This ensures they are well cared for and behave well.” 
 
 

- Students’ behaviour and attitudes, incorporating “Engagement in Learning” 
 
The Academy recognises fully the importance and vital nature of operating outstanding proven and sound student support programmes and systems: ensuring ease of 
access to our student centred and fully integrated support programmes is paramount  in enabling each individual to achieve his/her academic and social potential. The 
Academy continues to look to the future with a strong traditional ethos: successively providing an enjoyable and nurturing learning environment where all students can 
truly flourish. We remain an open and collaborative academy that takes seriously its responsibility to equip its students for the future: openness, trust, honesty and 
integrity are essential to the way we work. This is reflected by: 
 

• our reviewing and redrafting of the Academy’s Aims and Values through a whole-school consultation process;  

• the SLT determined focus on nurturing and maintaining a calm, safe and inclusive ethos throughout the Academy, based on our established Tutor and House 
systems, lives through the vision of the quality and feedback from students, confirming their trust and security in it;  

• the restructuring of the student support/pastoral systems across the Academy to a horizontal tutor system and the appointment of a ‘House Coordinator’ and 

two new Heads of Year;  
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• the Fortnightly Pastoral meetings (BASS) that engages Heads of Year, SENDCo and Skills Centre (Learning Mentors) staff in identifying individual students 

requiring extra support; 

• the ‘Behaviour and Relationships’ policy as a dynamic document with a clear focus on developing and maintaining relationships;  

• Fixed-term and internal exclusions are used appropriately. The Academy is careful to reintegrate excluded students on their return and effectively manages their 

future behaviours. Permanent exclusions are used appropriately as a last resort or in cases of very serious breaches of the Academy’s Disciplinary policies; 

• the clarity of expectations presented to all through a series of planned SMSC activities: Assemblies, ‘Thoughts for the Week’, a detailed PSHEE and Careers 
programme, and the ‘Form Tutor Guide (2019-20)’;  

• an increased foci on all attendance matters through the enhanced role of the Head of Year, Form Tutors, and the Attendance Officer; 

• the Academy’s focus on ‘Trivium 21c’ approaches, deliberately engaging the students in the foundations of questioning, reasoning, communicating and learning;  

• the Academy’s focus on developing students as self-regulating and independent learners encouraging students to become increasingly self-managing and 

creative thinkers;  

• the increased focus on ‘Engagement in Learning’ and students’ attitudes to learning both inside and out of the classroom, further supported by the introduction 

of the termly ‘Governors’ Tea’ presentations;  

• the routine of Student Progress Review Weeks, three times per year; 

• the students being fully immersed in the learning process through a relevant, varied curriculum experience that focuses on developing the personal learning and 
thinking skills (PLTS) that underpin effective learning and future employability; 

• students experiencing a high quality, impartial careers guidance programme, helping them to make informed choices about which courses suit their academic 
needs and aspirations. They are prepared for the next stage of their education, employment, self-employment or training; 

• the consolidation of the Alumni and ‘The Best Job in the World’ initiatives; 

• the Academy’s successful bid and engagement with the MYRIAD Project, alongside Oxford University; 

• the continued work of the ‘Student Council’ and the Academy Officers in contributing to the maintenance and improvement of Academy standards; 

• the student-led introduction of ‘LGBTQ+’ and ‘Eco’ Clubs; 

• the low FTE and PEx data, further supported by the introduction of ‘Class Charts’ and C-POMS; 

• students representing the Academy on trips and extracurricular activities always displaying exemplary behaviour and receiving complementary comments from 
members of the public. 

 

- Impact on Students’ behaviour and attitudes, incorporating “Engagement in Learning” 
 
The reviewing of the Academy’s Aims and Values has enabled all to focus on the key values of 'Character', 'Respect', 'Community' and ‘Lifelong Learning’, this has 
helped all stakeholders to apply themselves to these values and improved the clarification of the Academy’s expectations of behaviour and culture. The Academy 
remains a quiet and calm school with all visitors commenting upon the impressive ethos that runs across all aspects of the school. Student behaviour has further 
improved with a greater focus being placed upon staff consistency in managing expectations of student conduct and the teaching and learning agenda. Staff are 
clearer and more consistent in their approach to managing raised concerns across the Academy, reducing FTE figures and further enhancing the calm, learning 
environment of the Academy. 
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The ‘Behaviour and Relationships’ policy is regularly reviewed with students and staff, alike, and maintains a clear focus on developing and maintaining 
relationships, this has encouraged staff to move towards a much more systematic referral system with class teachers at the forefront of being held accountable for 
the behaviour of students in their lessons. It promotes engaging, challenging and suitably differentiated lessons recognising students will rarely display challenging 
and inappropriate behaviour if they are interested in their studies: the Academy did not have any students requiring full-time removal from lessons last year. 
 
The routine of ‘Student Progress Review Weeks’, three times per year, has engaged students and their tutors in focused and meaningful dialogue that is enhancing 
student outcomes both in and outside the classroom. 
 
Through Tutor Time, PSHEE/Citizenship lessons and activities, evaluations confirm how our students appreciate issues of equality, diversity and cooperating together 
to achieve greater than the sum of the parts: surveys and self-evaluations reflect how the students feel valued, accepted and respected due to the quality of 
relationships: 78% of students feel they are taught well in understanding right from wrong; 79% of students feel safe and 82% feel they are listened to whilst in the 
Academy. Students report they feel safe and confident in the support they receive through tutor time, PSHEE lessons and student voice opportunities 
 
Students’ spiritual, moral, social and cultural development equips them to be thoughtful, caring and active citizens in school and in the wider society. Students are 
able to discuss and debate issues in a considered way, showing respect for others’ ideas and points of view. 
 
The regular reviewing and restructuring of the student support/pastoral systems for students and their families, whilst retaining the House system as an integral part of 
the Academy’s ethos, has improved the impact of the Head of Year’s and Form Tutors’ supportive work in enhancing student academic and social performance, and is 
already being seen as providing a more efficient and effective service to each individual student’s educational potential, supporting the management of learning 
across the Academy, and ensuring there are early and appropriate interventions targeted at those individuals who are in most need. (See KR Surveys 17 and 19; low 
FTE/PEX data; high attendance figures; and, feedback evidence from both parents and students; ‘Form Tutor Guide’; recording of earlier and impactful interventions 
at both pastoral and academic levels; less disciplinary incidents being recorded)  
 
Student and staff attendances continue to improve: this is partly due to the SLT focus on student and staff well-being which engages both in the opportunity to 
engage in mindfulness practices and pastoral programmes: Staff are supported by a well-managed ‘cover’ programme, a bi-annual ‘Well-being Day’ and the 
opportunity to choose two ‘Well-being’ afternoons (DOWN Time). The caring and considerate ethos of the ‘Braunton Investors in People’ programme provides an 
advisory and compassionate staff support programme, including the offer to pay for flu-jabs for all staff (See student and staff feedback; ‘Cover’ data; BIP data; 
‘Teacher Support Programme’; ‘Student Council’ minutes; Myriad data). 
 
The Academy’s successful bid and engagement with the MYRIAD Project, alongside Oxford University, has led to four members of staff being trained as qualified 
Mindfulness .b teachers and student, parent and staff awareness of the various Mindfulness programmes being raised to support the well-being of students and 
staff, alike. Increasing numbers of students are able to access mindfulness practices. 
 
The Academy actively encourages all within our local community to become involved in school life, seeking to be proactive rather than reactive. The initial programme 
of linking students with inspirational speakers through the Academy’s Alumni network has proven to be a positive and fruitful initiative, engaging students in a 
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programme of some thought-provoking and supportive meetings (See student feedback and Academy Calendar). The Academy has once again been awarded the 
Champion School Award for NCS student engagement. 
 
The introduction of the ‘Governors’ Tea’ presentation has proven to be hugely successful in engaging all stakeholders in celebrating the committed engagement of 
students in their learning, encouraging all to ‘aspire to be the best they can be’. ‘Engagement in Learning’ and attitude mean average grade in 2018-19 using a 1 to 4 
scale was 1.4 [SIMS MTA data]. ‘Lesson Drop-ins’ and Learning walks (conducted during Subject Reviews) by HODs, SLT and the SIP reinforce this positive picture, 
allowing for an improved focus on learning within all classrooms 
 
Whether it be the Form Tutor or Head of Year providing impartial advice/guidance to a student, or a Learning Mentor signposting and supporting a student through a 
bereavement or the witnessing of domestic violence, the student and parent/carer receives high-quality impartial support. The impact of management and work in this 
area means our care and support of students, and their families, is outstanding (See Heads of Year/ Learning Mentor/ SENDCo/ DSL records).  
 
 The number of Fixed Term Exclusions in 2017-18 was reduced by 27% in 2018-19; the number of students involved in fixed term exclusion was reduced by 28%, and the 
number of days lost because of fixed term exclusions has been reduced by 15%.  
 

- Bullying 
There is a clear zero-tolerance policy towards any form of bullying, aggression, discrimination and derogatory language, behaviours of this type are dealt with quickly 
and effectively and are not allowed to spread.  
Bullying is clearly identified and well managed via a variety of intervention programmes: our “Anti-bullying policy” is regularly reviewed by both staff and students to 
ensure it is relevant and effective. To enhance this policy, the school actively seeks to identify and support those students who might potentially be vulnerable, putting 
into place programmes of early intervention and support, eg our Y6 Transition programme is designed to identify in conjunction with our Primary partners, those 
students who may be at risk of being bullied or being a bully, thereby allowing for appropriate provision to be put in place in an attempt to avoid upset at the 
earliest possible date;  
 
The close monitoring and analysis of bullying data reveals a consistently low level of bullying in the Academy: The continued development of solution focused 
approaches and restorative meetings have led to a reduction in the number of repeated altercations between students and an improved level of social and 
emotional understanding of peers and others. 
 
The use of Y10/11 Prefects to support the supervision of students and the availability of ‘The Study’ for those students who may feel vulnerable or lack confidence in and 
around the Academy means many students feel supported and are able to seek support should it be needed. 
 
Through a planned series of Assemblies, PSHEE and Computing lessons and through our engagement with other outside agencies around the issues of cyber bullying via 
texting or the use of social networking sites, the Academy has informed and educated students to be prepared in how best to manage such unpleasant behaviours. All 
students and parents/carers are repeatedly advised to report any bullying-like behaviour at the earliest opportunity, recognising how experience informs us that the 
earlier the Academy can provide intervention, the less likely any upset is to evolve into a bullying incident.  
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- Attendance and punctuality 
An increased focus on the management of attendance procedures and practices has led to a clear upward trend in attendance over the past four years to 96.59%, 
placing us as the third best attending school in Devon County. The attendance of Disadvantaged students continues to rise in line with the rest of the Academy, 
significantly above the national averages.  
 
The continued raising of our attendance profile across the academy via the Inter-tutor group/inter-house attendance competitions, and the use of 'Ghost Tutor groups' 
to create a level playing field for the competition, has led to students becoming more aware of the importance of good attendance and punctuality.  
 
Form tutors are encouraged to discuss attendance and punctuality data with their tutees and colleagues, both during tutor time as well as through the Student Progress 
Reviews, raising the profile and importance of good attendance with all students. 
 
"The 100% Attenders Club" continues to identify and publicly reward students with a series of certificates and stationery items, motivating others to aim for 100% 
attendance (See attendance data). 
 
More children are in school, accessing their learning, than ever before. 
 

 

 

EVEN BETTER IF... Why is 

Personal Development, 

Behaviour and Welfare not 

the grade above/ below? 

 

To further improve the quality of each student’s personal development, behaviour and welfare, we must:  
● continue to focus on developing the core Aims and Values of the Academy, developing a pride in achievement and commitment 

to learning, supporting a positive culture across the whole Academy; 
● further develop, consolidate and embed our metacognition and self-regulated learner programmes to improve each and every 

student’s self-confidence, self-awareness and understanding of how to be a successful learner; 

● further embed staff pedagogical practices within the ‘Trivium 21c’ model, with a particular focus on the dialectic element; 
● improve staff foci on PP and other identified disadvantaged students; 
● improve the use and effectiveness of ‘Class Charts’ and CPOMS in monitoring and improving student performance; 
● further develop and engage with parent/carers in a real partnership, aiming at enhancing their children’s/families’ learning 

experiences and approach to schooling;  
● ensure all staff feel fully confident and empowered in supporting and managing student performance in an increasingly 

consistent and effective manner; 
● continue to improve the attendance of disadvantaged students, particularly SEND students, so it is in line with their peers; 
● continue to review  and revise the Y5/6/ 7 Student Induction Programme. 
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ACADEMY DEVELOPMENT 

PLAN PRIORITIES (in 

Personal Development, 

Behaviour And Welfare) 

3.1 - Students’ behaviour and attitudes, incorporating “Engagement in Learning” 
3.1.1 Further develop, consolidate and embed our metacognition and self-regulated learner programmes to improve each and every 
student’s self-confidence, self-awareness and understanding of how to be a successful learner. 
3.1.2 Improve staff foci and intervention strategies on PP and other identified disadvantaged students. 
3.1.3 Further develop the engagement of parents/carers in a real partnership, aiming at improving their children’s/families’ learning 
experiences and approach to schooling; 
3.1.4 Continue to focus on developing the core Aims and Values of the Academy, developing a pride in achievement and commitment to 
learning, and supporting a positive culture across the whole Academy;  
3.1.5 To further enhance the aspirations of students through our Alumni network and develop a ‘Business mentor programme’  
 

3.2 - Bullying 
3.2.1 Continue to develop and improve the use and effectiveness of ‘Class Charts’ and C-POMS in monitoring and improving student 
behaviour. 
3.2.2 Investigate concerns of bullying and continue to develop a more robust system of anti-bullying behaviours. 
3.2.3 Increase and develop student leadership opportunities across all Year groups.  
 

3.3 - Attendance and punctuality 
3.3.1 Improve the attendance of disadvantaged students, particularly SEND students. 
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KP4 OUTCOMES FOR STUDENTS 

SUMMARY JUDGEMENT: Grade 2 

 

- OUTCOMES FOR KS3 
The government withdrawal of ‘levels’ had a dramatic impact upon how we have recorded and measured KS3 student outcomes in 2016-17: a huge assessment 
challenge was presented to the staff in how progress was to be measured without the use of levels. A lengthy and comprehensive period of staff consultation and trials 
led to a detailed, comprehensive and robust assessment model being formulated that will further evolve into a highly valid assessment programme truly supporting 
student learning and teaching across the Academy (See the Academy’s “Curriculum and Assessment Overview” ,the “Assessment, Feedback and Reporting 
Handbook” and the new Progress Review Report (MTA)). 
 
End of Year 9 Levels were used for the last time in helping to set meaningful KS4 Targets for the students and staff in 2017-18; the Academy is increasingly confident in 
its own data sets and this is improving staff ability to more accurately predict GCSE outcomes (See GCSE predictions data 18-19). 
 
Years 7, 8 and 9 have now been introduced to a five-year mastery curriculum and assessment model, reporting on both progress towards mastery within the classroom 
and on formal ‘end of unit’ assessments. This enables a student’s learning and mastery of key KSU in each subject area to be carefully monitored throughout the 
academic year, immediately highlighting any under-performance. The Academy is further improving the targeting of student under-performance during 2019-20, 
using the newly agreed data-sets and the ‘Horsforth Quadrants’ system (See the “Assessment, Feedback and Reporting Handbook”). 
 
Improved tracking of student progress at KS3 reveals the need for a focus to be retained on the progress of boys, the more able and the Disadvantaged;  
 

- OUTCOMES FOR KS4  
Student outcomes for the 2019 GCSE cohort were close to the Academy’s predicted forecast, the DfE recording the results as ‘Below Average’. The Y11 cohort were 
supported by a large number of strategic interventions that were put into place throughout both their KS3 and KS4 studies, having been identified as a challenging 
cohort through our initial transition programme. A great number of factors negatively impacted on this cohort, such as: 
 

• Disproportionate number of (young) boys (56% .v. 44%); 

• 2 main ‘feeder’ Primary schools in ‘Special Measures’;  

• Presenting PA data: Low = 4%, Middle = 40%, High = 54% (No PA data = 2%); 

• Students presented with highest KS2 APS  in North Devon; 

• Braunton Academy placed into ‘Requires Improvement’; 

• Coastal/Rural school issues (Lords’ Report; The Future of Seaside Towns”  (May 2019)); 

• High number (12%) of ‘drug’ concerns recorded; 

• High number (14%) with mental health concerns recorded; 
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• Negative impact of older siblings (Class of 2017); 

• Impact of ‘Others’ ( inc. those CiC students (3% of the cohort) placed on the Academy’s roll by DCC as a: ‘Good’ and ‘small school’) = 21% (28 students presenting 
a P8 score of -20.45); 

• Failure of parents to engage and support = Y11 non-attendance at parents' eve as discussed - down to -0.79 for those students.  
 
Early data sets obviously heightened our concerns, but the supportive work of the staff is revealed and recognised by the improvement recorded from the PPE data (Jan 
19) = -0.84! Considering all of the above, this may well be considered as an achievement! 
 
Present Year 11 (19-20) for the summer MTA: whole year group = - 0.27; disadvantaged target group =  -0.43. This is obviously very significant.  
(Present Year 10 (19-20) MTA  results whole year group =  - 0.87;  disadvantaged target group =  -1.00.) 
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Staff were professionally and effectively committed to managing and promoting the learning of the new GCSEs, supporting the students successfully through the new 
and more challenging GCSE content.  
 
Years 10 and 11 progress is now reported via a ‘Progress Indicator’ model based on each individual student’s KS2 score and his/her expected progress according to 
likely national outcomes. , notably the opportunity for ‘deeper-learning’ during the recently introduced ‘Independent Learning Period’ – a change warmly and 
favourably supported by the cohort.  
 
 

KS4 PERFORMANCE DATA 
The KS4 data clearly highlights the areas of underperformance that must be addressed: 
 
Progress 8: Boys; all students in the ‘Open Element’; SEND and Disadvantaged;  some HPA  
Attainment 8: Boys; SEND and Disadvantaged;  
EM5+ - SEND and Disadvantaged; Boys; High PA (English lit) 
EM4+ - SEND and Disadvantaged; Boys; High PA (English lit);  
 
Staff commitment to resolving the challenges presented by this cohort was hugely professional and impressive, meaning that much was learnt in how to tackle and 
support student learning in the future study of GCSEs. Lessons learned from staff attendance at the various Examination Boards’ feedback meetings and their 
departments’ detailed analysis of the results will be constructive in future teaching and moderation. 
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A continued improvement in Humanities data is rewarding considering the increased focus on the departments over the past three years. 
 

 
EVEN BETTER IF... Why 
Outcomes for Students is 
not the grade above/ 
below? 
 

 

Outcomes for students will be improved if: 
● there is a consistent approach from all staff to the maintaining of the highest academic and behavioural standards at all times; 
● there is a consolidation and embedding of ‘base-line’ testing at start of each year and key identified regular assessments within 

all subject areas, allowing for increased monitoring of individual student and teacher performance; 
● Line managers are ensuring all PiXL and other agreed strategies are further embraced and embedded in the everyday practice of 

all Departments; 
● Developed and proven good T and L practice are consistently shared and carefully monitored across all departments and 

teachers;  
● the tracking of student performance, especially within KS3, is more rigorously using ‘4Matrix’ and the progress trackers already 

established, with particular focus on all vulnerable groups, ensuring early intervention is appropriately targeted and focused; 

● the accuracy of ‘Professional predictions’ is further developed and improved across all departments to increase the effectiveness 
of targeting interventions; 

● there is systematic tracking of every student’s performance and progress, ensuring individual starting points are precisely known, 
tracked and challenged to meet with expected progress;  

● all students’ individual and group needs are clearly and swiftly identified and planned for, all receiving highly effective support, 
with a particular focus on boys and the Disadvantaged. 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES 

4.1 KEY STAGE 3 and 4 KPIs 
4.1.1 Ensure every student’s individual attainment is precisely known, and from their different starting points, his/her progress is 
tracked and challenged to meet with expected targets  
4.1.2 Ensure that all students’ individual and group needs are clearly and swiftly identified and planned for, all receiving highly 
effective support, with a particular focus on HPA students, boys, the Disadvantaged, and children of Armed Services personnel   
 
4.2 SPECIFIC ACHIEVEMENT STRATEGIES USED TO IMPROVE OUTCOMES 
4.2.1 Ensure all staff are insisting on a consistent approach to the maintaining of the highest academic and behavioural standards at all 
times following the identified and agreed practices of the Academy; 
4.2.2 Continue to embed the Independent Learning strategies taught and practiced during the ILP to all students. 
4.2.3 Further develop the efficiencies and the impact of the RSSG meetings, with the appointment of the Key Stage Raising Standards 
Leaders at KS3 and KS4; 
4.2.4 Appointment of a new Data Manager to work closely with Middle Managers/SLT;  
4.2.5 Further enhance the aspirations of students through our Alumni network and develop a ‘Business mentor programme’ 
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KP5 Extra-curricular developments:  

Commentary: 
The Academy continues to provide a wide range of opportunities which enhances both the students’ and the staff’s learning and personal development under the 
following headings:  
 
5.1 Maintaining and further enhancing After-School Sports and Activity Clubs 

a) Staff and students alike have investigated opportunities to introduce and develop new Clubs, the Chess and Marvel Comics Clubs being two good examples;  
b) Student Voice has continued to consider and suggest student needs for activities and whether they are being met;  
c) An audit of all ‘clubs’ was undertaken and presented to students and staff in the promotion of all that it is available within the Academy; 
d) Student/Parent/Alumni voices have all been engaged in discussing opportunities of creating a variety of ‘Aspire’ (House and careers) events with some good 

successes; 
5.2 Developing ‘The Edge’ and student leadership programmes within KS3 and KS4 

a) 'The Edge' programme of student personal development has been systematically promoted with all stakeholders, linking it with the present PLTS programme 
and raising student and parent/carer awareness; 

b) The PLTS programme has been reviewed and further promoted with staff and all students, resulting in this becoming an integral part of the Academy’s ‘Aims 
and Values; 

c) 'The Edge' achievements and promotional events are increasingly being introduced into formal and aspirational presentations of student progress across all 
aspects of the Academy, consistently raising its profile and that of ‘Character’ development; 

d) The Prefect system across the Academy has been reviewed and restructured, promoting positive ‘character’ development opportunities, greater ownership 
with students and their ‘Houses’;  

e) Student Leadership opportunities have been reviewed and this is being increasingly linked to supporting the Academy’s ‘Character’ and ‘The Edge’ 
programmes. 

5.3 Introducing and developing new events/opportunities within the ‘Braunton Investors in People’ (BIP) initiative: 
a) FJ/MC have continued in the key role of supervising and developing staff and student ‘wellbeing’ across the Academy, with FJ drawing up a BIP plan and 

protocols for the new initiative; 

b) SLT/Governors have increased their focus on challenging, supporting and developing the Academy’s work-force in all aspects of the Academy and staff 

Home/Work life balance, ensuring staff are feeling valued and supported and are more commonly retained; 

c) The Academy has been successful in fully engaging both staff and students with the MYRIAD ‘Mindfulness group’, with an increase in parent/carer interest; 

d) The January INSET day remains an integral part of the Academy’s commitment to staff wellbeing; staff ‘Reading/DOWNtime afternoons’ have been formulated 

and embedded into the culture of the Academy, again maintaining the commitment to and focus on staff ‘wellbeing’ activities. 
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 EVEN BETTER IF... Why is 

Extra-curricular 

developments not the 

grade above/ below? 

 

The quality of Extra-curricular opportunities will be improved if we: 
● continue to develop a pride in achievement and commitment to learning, supported by a positive culture across the whole 

Academy; 
● strive to improve each and every student’s self-confidence, self-awareness and understanding of how to be a successful 

learner; 
● actively promote personal (Character) development, so that all are well prepared to respect others and contribute to the wider 

society and life in Britain ; 
● further develop and engage with parent/carers in a real partnership aiming at enhancing their children’s/families’ learning 

experiences and approach to schooling; 
● ensure all staff feel fully confident and empowered in supporting and managing student performance in an increasingly 

consistent and effective manner; 
● ensure all staff feel fully confident and empowered in supporting and managing their own wellbeing through the support of the 

Academy; 
● continue to improve the attendance of disadvantaged students, particularly SEND students, so it is in line with their peers; 
● continue to review  and revise the Y5/6/7 Student Induction Programme. 

 ACADEMY DEVELOPMENT 

PLAN PRIORITIES 

 
5.1 To continue to support and provide a wide range of opportunities which enhance both the students’ and the staff’s learning and 

personal development. 

5.2 Continue to develop ‘The Edge’ and ‘Character Development’ programmes within both KS3 and KS4. 

5.3 To maintain, support and develop student and staff ‘well-being’ activities and programmes.  
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KP6 Developing learning within our community and our wider community partners  

Commentary: 
The Academy continues to develop the quality of learning within our community and our wider community partners via the further investigation and development of 
Teaching and Learning partnerships in working to support learning for all: via the development of opportunities for working within the local and immediate community; 
by sustaining and further developing links with other local and national learning communities, and by working under the following headings: 
 
6.1. Further develop the Braunton Learning Community partnership in working to support learning for all and the Transition Programme. 

a) Headteachers and Governors have worked hard to bring together all BLC schools in a Cooperative Learning Trust (Formally in place from 1st September 2019) 

b) The Academy continues to meet with BLC Primary Headteachers and staff, establishing good links in English, maths, science, MFL and PE, increasingly working 

more closely together to develop all aspects of teaching and learning; 

c) The Academy has maintained and  continued to develop the Year 5/6 Science Week with excellent attendance and feedback from these events; 

d) The Y6/7 Transition Plan (2018-19) proved to be hugely successful with positive feedback being received from all Key staff, BLC partners, parents and 

students, further refinements are planned in going forward with the 2019/20 Transition Plan. 

6.2. Further develop and enhance the International School Award initiative: 
a) The Academy has continued to seek opportunities to work with international partner schools in establishing a wide variety of learning opportunities, resulting 

in positive links being made through the hosting of schools from Chile, Czech Republic, France, Spain, Austria and Germany; 

b) The Academy continues to provide enhanced opportunities for our IS lead to engage with partners in IS bid-writing, meaning re-accreditation through the 

British Council has been successful for the past 8 years; 

c) IS opportunities are becoming increasingly available for both students and staff through the wider engagement and sharing of International School 

involvement across the Academy.  

6.3. Engaging outside aspirational speakers, particularly through the development of our Alumni programme: 
a) Inspirational speakers have been secured from both our Alumni and from parent/carer community for the Academy’s Awards Events (both KS3 and KS4), 

providing a broader and more inspirational experience for the students; 

b) Inspirational speakers have been regularly engaged from both our Alumni and from parent/carer community for presentations for students in both KS3 and KS4 

events, providing a broader and more inspirational experience for the students (“Best Job in the World” initiative, for example); 

c) We have increasingly sourced speakers/presentations from a range of industries and professions, from both our Alumni and from parent/carer community, to 

speak with our students and parent/carers, especially through the Academy’s nurtured close links with the community, providing a broader and more 

inspirational experience for the students: good examples of this being the Rotary Club supporting Mock Interviews, the Academy’s Careers Speed Dating event. 

6.4. Continue to develop opportunities for working/linking with our local and immediate community: 
a) The Academy has provided more opportunities for students to engage with members of the BLC through PSHEE/Citizenship/Tutor time/out of hours, future 
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engagements include the formation of the Braunton ‘Live Well’ community group, providing a broader and more inspirational experience for the students; 
b) The Academy’s Work Experience opportunity places our students in the heart of our community; 
c) Relationships and activities through the Braunton Rotary clubs continue to increase, being positive and increasingly fruitful in light of student development 

opportunities, providing a broader and more inspirational experience for the students. 

 

EVEN BETTER IF... Why is 

learning within our 

community and with our 

wider community partners 

not the grade above/ 

below? 

 

The quality of learning within our community and our wider community partners will improve if we: 
● continue to develop a pride in achievement and commitment to learning, supported by a positive culture across the whole 

Academy and the local community; 
● further investigate and develop Teaching and Learning partnerships, particularly within the new BLC Trust, in working to support 

learning for all; 
● strive to improve each and every student’s ‘Character’ through providing opportunities to develop self-confidence, self-

awareness and an understanding of how to be a successful learner; 
● actively promote personal development (Character) through the Academy’s ‘Aims and Values’, so that all are well prepared to 

respect others and contribute to the wider society and life in Britain;  
● provide opportunities for students to be contributing/volunteering/working within the local and immediate community; 
● further develop and engage with parent/carers in a real partnership aiming at enhancing their children’s/families’ learning 

experiences and approach to schooling;  
● ensure all staff feel fully confident and empowered in supporting and managing student performance in an increasingly 

consistent and effective manner; 
● continue to improve the attendance of disadvantaged students, particularly SEND students, so it is in line with their peers; 
● continue to review  and revise the Y5/6/ 7 Student Induction Programme. 

 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES 

6.1. To further engage and develop the Braunton Learning Community Trust in working to support learning for all, particularly within 
the joint Transition Programme. 
6.2. To continue to develop and enhance the International School Award initiative. 
6.3. To continue to engage outside inspirational speakers, particularly through the development of our Alumni programme. 
6.4. To develop opportunities for working, volunteering and learning within our local and immediate community. 
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KP7 Improving the learning environment and raising the Academy’s profile  

Commentary: 
The Academy continues to develop the quality of our learning environment and raise our profile by ensuring we work under the following headings: 
 

7.1 Market the Academy strongly to maximise uptake: 
a) Y6 Open Evening and Open Days have been hugely successful, according to all stakeholder feedback and the increasing roll of the Academy: the Academy 

continues to be over-subscribed in Years 7, 8, and 10, with a waiting-list of 28 students in Year 7 (2019-20); 
b) The Academy continues to seek support and engage with local businesses, providing a broader and more inspirational experience for the students; 
c) The website continues to provide both a ‘shop window’,  information and guidance for our parent/carers and others, with staff more frequently engaged with 

uploading documentation to meet with website opportunities and Academy requirements and more parent/carers using the website; 
d) Reaccreditation of the British Council’s ‘International School Award’ has been successful, meaning there is a broader and more inspirational experience 

available for the students; 

e) The ‘Parents’ Post’ has been produced as a half-termly publication and distributed across Braunton, providing information and a promotion of the Academy to 

our local community; 

f) Student voice, in the form of the House and Academy Councils, continue to provide an insight into the students’ experiences and assisted in the identifying of 

real needs and opportunities; 

g) The Braunton Academy Parent Partnership (BAPP) continues to proactively engage with staff and students, developing and supporting a wide variety of events 

within the local community. 

h) Parent Partnership Forums continue to provide an open and honest opportunity for parents/carers to engage with the Academy. 

 

7.2 Continue to submit ongoing high-quality capital maintenance/development bids to the education funding agency to expand and develop buildings to 
accommodate rising role in the future: 

a) The Academy was successful in securing a third annually consecutive CIF bid in 2017-18, but not in 2018-19, meaning a much greater effort to via funding 
toward improving site security has been undertaken; 

b) Staff have continued to identify areas around the Academy site requiring extra resourcing, leading to a consistently well managed and attractive learning 
environment, e.g. a programme to replace the 1970’s notice boards was undertaken across the whole Academy; 

c) The Academy continues to be used by the local and wider community for sports and social events. The Academy continues to promote and increase the use of 
its buildings, the sports hall, athletics track, LTA standard tennis courts, AGP and MUGA; 

7.3 Continue to develop the VOLE curriculum plan: 
a) Through the Y7 Sustainability programme more students/departments have used the VOLE, broadening their educational experiences, but we have been 

unable to further develop community opportunities for allotments/clubs within the BLC; 
b) Year 7 and Year 10 students have assisted in maintaining and further developing the VOLE, but, sadly, it has been subject to repeated vandalism during repeated 

evenings and during school holiday periods, meaning progress is repeatedly slowed. 
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EVEN BETTER IF... Why is 

Improving the learning 

environment and raising our 

profile not the grade above/ 

below? 

 

The learning environment and the raising of the Academy’s profile will be improved if we: 

 
● continue to market the Academy’s ‘Aims and Values’ strongly, emphasising its focus on developing fully-rounded 

individuals who are adaptable and able to contribute to their local and international societies; 

● continue to be enterprising and pursue every opportunity to generate additional funding to benefit the learners; 

● continue to seek and submit ongoing high-quality capital maintenance/development bids to the Education Funding 

Agency and other funding agencies to expand and develop buildings to accommodate the Academy’s rising roll; 

● maximise the use of limited resources to make the Academy a sustainable, safe, comfortable and enjoyable workplace 

that provides great facilities to support a dynamic and innovative curriculum both at school and at home; 

● to maintain, support and further develop student and staff ‘well-being’ activities and programmes, such as the 

‘mindfulness’ programmes. 

 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES 

7.1 Continue to market the Academy strongly to maximise uptake: 
a) Continue to increase focus upon and the promotion of the Academy through the ‘International School Award’; Y6 Open Evening 

and Open Days; through local businesses; ‘Parents’ Post’ and the parents’/carers’ ‘Weekly Bulletin’; and by developing and fully 
engaging with student and parent/carer ‘voice’, actively identifying needs and opportunities. 

b) Maintain and develop the website as both a ‘shop window’ and as a provider of information and guidance: All staff encouraged 
to engage with uploading documentation to meet with website opportunities and Academy requirements. 
 

7.2 Continue to submit ongoing high-quality capital maintenance/development bids to the various funding agencies to expand and 
develop buildings to accommodate rising number of students: 

a) Staff, encouraged and led by SLT/site manager, to consider and identify areas requiring extra resourcing; Consider a community 
use plan with the assistance of governors and local community initiatives that is promoting and developing adult learning 
opportunities at the Academy across the local and wider community;  

b) Continue to seek local and national expertise in bid writing to achieve additional funding from all sectors, with a focus on 
developing the Academy site for recreational and social use. 

7.3 Continue to develop the VOLE curriculum: 
a) Continue to involve more students/departments; 
b) Year 7 timetabled engagement with the VOLE maintained and further developed to encourage extra-curricular engagement; 
c) Primary schools contacted and engaged in the use of the VOLE area. 
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