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Academy Development Plan 2019-20 

- SUMMARY  - 

CONTENTS: 

o Key Priority ‘A’ for 2019-20:  Further development and embedding of metacognition and self-regulated learning across 

            the Academy  

o Key Priority ‘B’ for 2019-20:  Closing the Gaps  

o Key Priority ‘C’ for 2019-20:  Focus on developing students’ character (Character Matters). 

o KP1 - The Quality of Education  

o KP2 - Behaviour and Attitudes 

o KP3 - Personal Development  

o KP4 - Leadership & Management  

o KP5 - Extra Curricular Developments 

o KP6 - Developing Learning within our Community and our wider Community Partners 

o KP7 - Improving the Learning Environment and Raising our Department Profile 
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Development Plan for Progress on Key Priorities  
 
 

Key Priority ‘A’ for 2019-20:  Further development and embedding of metacognition and self-regulated learning 

across the Academy 

 
- Promoting and developing metacognitive talk in the classroom. (Trivium) 
- Embed the elements of metacognition examined last year with the aid of the new lesson discussion framework. 
- Continue to work with students in Period 6 (ILP) to help them to develop as self-regulated learners. 

 
Commentary evaluating the Academy’s progress in relation to the development and embedding of metacognition and self-regulated learning across 
the Academy (Impact and evidence):  
 
The development and introduction of our ‘5-year mastery curriculum’, involving all members of the teaching staff in the re-drafting of all KS3 and KS4 SoW/learning 
programmes, is testament to our commitment in providing all within our community with an outstanding learning experience. This, combined with the clarity of the 
‘Trivium’ pedagogical approach and production of a series of whole-school documents, has led to hugely beneficial professional and pedagogical dialogues across all 
aspects of teaching and learning within the Academy. The adoption and commitment to the ‘Trivium’, as our elected pedagogical model, and our concentrated 
approach to developing all students’ cognitive and metacognitive skills as self-regulated learners is increasingly shaping teacher planning and strategies. 
 
The introduction of the Independent Learning Period (ILP) at the end of each day and the reduction of each lesson to 50 minutes has led to a huge change of learning 
focus within the Academy, engaging all stakeholders in the value of ‘deep-learning’ and the importance of all successfully becoming self-regulated learners and 
developing their cognitive and metacognitive skills. Students are increasingly aware, through specific teaching and the use of their ILP, of how to plan, monitor and 
evaluate their learning in order to become self-regulated learners and teachers are increasingly incorporating aspects of metacognitive thinking into their lessons as a 
matter of routine.  
 
There is an improved confidence and understanding on how best we might further improve teaching, learning and student outcomes: Teaching staff are increasingly 
confident in their teaching, their planning and delivery of teaching and learning experiences; they have a sound and progressive understanding of the teaching and 
learning intent, implementation and impact of the processes that run across their various departments and the Academy, as a whole. 
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The ‘Period 6’ (ILP) has proven to be a success in moving our students to a better understanding of their learning and how they might further progress as they move 
forward in their studies/lives. Most students commit to improving their work. They are given time to apply their knowledge and understanding in new ways that 
stretch their thinking in a wide range of subjects, and to practise key skills.  
 
By taking a whole-school approach to all aspects of our teaching, students are experiencing a greater sense of consistency and coherence in their learning. (See 
Academy Teaching and Learning documents; student and staff feedback) 
 
The much increased level of analysis, understanding of expectations, and pedagogical discussions focused on student/teacher performance and outcomes, along with 
the development of Middle Leader (Heads of Department and Heads of Year) competencies is leading to an increasingly rigorous culture of monitoring and evaluation 
across the Academy, all informing and improving teacher planning and chosen strategies. 
 

EVEN BETTER IF... How might the 
development and embedding of 
metacognition and self-regulated learning 
across the Academy be further developed 
across the Academy? 
 

Further develop and embed metacognition and self-regulated learning across the Academy by ensuring that all 
teachers:  

● are clear and confident in their knowledge and understanding of the Trivium and the associated pedagogical 
practices 

● are clear and confident in their knowledge and understanding of metacognitive theories and practices 
● understand how to further improve and accelerate students’ learning and achievements as a result of following 

the published and agreed professional development programmes focusing on the Trivium and metacognitive 
practices  

● insist on students reflecting upon their studies, and then to act upon the guidance and feedback they have been 
given, ensuring they understand how to improve their learning; 

● continue to educate students in how to become self-regulated learners and how to develop their cognitive and 
metacognitive skills, increasingly utilising the independent learning opportunities provided; 

● insist on the highest academic and behavioural standards, with students producing work to the very best of their 
ability (Personal excellence), particularly engaging parents/carers in insisting on all students completing their 
studies and maintaining high standards of presentation. 

 

ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority Area for 
2019-20 

A1. Continue to embed the ‘Trivium’ as the Academy’s leading pedagogical vehicle, with particular focus on the 
dialectic element;  
A2. Further develop, consolidate and entrench our metacognition and self-regulated learner programmes, 
incorporating aspects of metacognitive thinking into lessons as a matter of routine; 
A3. Promoting and developing metacognitive talk in the classroom. (in particular the dialectic phase of the ‘Trivium’) 
A4. Embed the elements of metacognition examined last year with the aid of the new lesson discussion framework 
(lesson observations and the introduction of ‘Incremental Coaching’); 
A5. Continue to work with students in Period 6 (ILP) to help them to develop as self-regulated learners. 
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Key Priority ‘B’ for 2019-20:  Closing the Gaps 
 

- Focusing on vocabulary development as a means to improve students’ academic and social opportunities. (Trivium) 
- Explicitly focusing on ways to ‘level the playing field’ in the classroom for Pupil Premium students and disadvantaged students in particular. 
- Ensuring that highly able students achieve their full potential. 

 
Commentary evaluating the Academy’s progress in relation to the ‘Closing the Gaps’ (Impact and evidence): 
 
N.B. It is recognised that the small numbers of students involved in the various cohorts within the Academy can distort the headline percentage figures, but despite 
engaging with a wide variety of strategies particularly targeted at improving the attainment levels of both ‘Boys’ and the ‘Disadvantaged’ as identified under achieving 
cohorts, there has been little improvement in the reduction of the attainment gap.  
 
Following on from our previous OFSTED (June 2016), the Academy has:  

• formulated a detailed, comprehensive and robust assessment model that has evolved into a highly valid assessment programme, truly supporting student 
learning and teaching across the Academy that accurately and precisely empowers both students and staff to track student progress.  (See the Academy’s 
“Curriculum and Assessment Overview”, the “Assessment, Feedback and Reporting Handbook” and the new Progress Review Report (MTA)). This means the 
Academy is increasingly confident in its own data sets and this is improving staff ability to more accurately predict GCSE outcomes (See GCSE predictions data 
18-19). 

• ensured teachers provide students with feedback in line with the Academy’s assessment policy. The students use this feedback (DIRT) to identify what they 
know (WWW) and what they need to do to improve (EBI). (See the “Assessment, Feedback and Reporting Handbook”) 

 

• ensured teachers are setting homework, in line with the Academy’s policy and as appropriate for the age and stage of the students, this increasingly is seen to 
be consolidating learning and preparing them well for the future (See the “Independent Learning and Homework Policy”); 

• introduced a five-year mastery curriculum and assessment model that reports on both progress towards mastery within the classroom and on formal ‘end of 
unit’ assessments. This enables a student’s learning and mastery of key KSU in each subject area to be carefully monitored throughout the academic year, 
immediately highlighting any under-performance. All students’ progress is now reported via a ‘Progress Indicator’ model based on each individual student’s 
KS2 score and his/her expected progress according to likely national outcomes. 

• employed a wide variety of ‘Intervention’ programmes of study and activities to engage those students identified as ‘under achieving’; 

• introduced, reviewed and re-evaluated all department ‘packages’ to ascertain which programmes of study have had the most positive impact on student 
performance; 

• actively approached and engaged parent/carers in seeking and promoting their support in raising their children’s academic performance;  
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EVEN BETTER IF... How might ‘Closing the 
Gaps’ be further developed across the 
Academy? 
 

To further improve, we must: 
 

● ensure staff maintain an ambitious vision and hold high expectations for what our learners can achieve at all 
times;  

● have a secure understanding of the age groups and abilities they are working with, providing appropriate levels 
of challenge and consistently high expectations for all, with a particular focus on the most-able, boys, and the 
most disadvantaged; 

● ensure leaders’ evaluate and effectively act upon the quality of the provision (teaching) and ‘outcomes’ 
(achievement) data sets through robust self-assessment, using their findings to develop capacity for sustainable 
improvement;  

● use gathered assessment information to plan with precision appropriate and challenging teaching and learning 
strategies, enabling them to swiftly identify students who are falling behind in their learning or who need 
additional support, ensuring all make good progress and achieve well; 

● understand how to further improve and accelerate students’ learning and achievements as a result of useful 
verbal and written feedback and assessment, by fully implementing the Academy’s “Curriculum and Assessment 
Overview” and the “Assessment, Feedback and Reporting Handbook” alongside the new ‘Independent Learning 
and Homework Policy’; 

● insist on students acting upon the feedback given (DIRT), so they understand how to improve their learning; 
● continue to educate students in how to become self-regulated learners and how to develop their cognitive and 

metacognitive skills, increasingly utilising the independent learning opportunities provided; 
● insist on the highest academic and behavioural standards, with students producing work to the very best of their 

ability, particularly engaging parents/carers in insisting on all students completing their studies and maintaining 
high standards of presentation. 

 

 
 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority Area for 
2019-20 

 
 

B1. Focusing on vocabulary development as a means to improve students’ academic and social opportunities.    
(Trivium) 
B2. Explicitly focusing on ways to ‘level the playing field’ in the classroom for Pupil Premium students and 
disadvantaged students in particular. 
B3. Improve the attendance of disadvantaged students, particularly SEND students. 
B4. Ensuring that highly able students achieve their full potential. 
B5. Introduce and embed the role of the ‘Pupil Premium Champion’ 
B6. Introduce and embed the role of the ‘Raising Standards Leaders’ 
B7. Introduce and develop the 'Horsforth Quadrant’ programme. 
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Key Priority ‘C’ for 2019-20:  Focus on developing students’ character (‘Character Matters’). 
 
Commentary evaluating progress in relation to developing students’ character (‘Character Matters’) across the Academy (Impact and evidence): 
 
The reviewing of the Academy’s ‘Aims and Values’ has enabled all to focus on the key values of 'Character', 'Respect', 'Community' and ‘Lifelong Learning’, this has 
helped all stakeholders to apply themselves to these values and improved the clarification of the Academy’s expectations of behaviour and culture. The Academy 
remains a quiet and calm school with all visitors commenting upon the impressive ethos that runs across all aspects of the school. Student behaviour has further 
improved with a greater focus being placed upon staff consistency in managing expectations of student conduct and the teaching and learning agenda. Staff are 
clearer and more consistent in their approach to managing raised concerns across the Academy, reducing FTE figures and further enhancing the calm, learning 
environment of the Academy. 
 
The ‘Behaviour and Relationships’ policy is regularly reviewed with students and staff, alike, and maintains a clear focus on developing and maintaining relationships, 
this has encouraged staff to move towards a much more systematic referral system (ClassCharts) with class teachers at the forefront of being held accountable for the 
behaviour of students in their lessons. The Academy promotes engaging, challenging and suitably differentiated lessons recognising students will rarely display 
challenging and inappropriate behaviour if they are interested in their studies: the Academy did not have any students requiring full-time removal from lessons last 
year. 
 
The routine of ‘Student Progress Review Weeks’, three times per year, has engaged students and their tutors in focused and meaningful dialogue that is enhancing 
student outcomes both in their studies and in their personal development. 
 
Through Tutor Time, PSHEE/Citizenship lessons and extra-curricular activities, evaluations confirm how our students appreciate the issues of equality, diversity and 
cooperating together in helping to achieve greater than the sum of the parts: surveys and self-evaluations reflect how the students feel valued, accepted and 
respected due to the quality of relationships: 78% of students feel they are taught well in understanding right from wrong; 79% of students feel safe and 82% feel they 
are listened to whilst in the Academy. Students report they feel safe and confident in the support they receive through tutor time, PSHEE lessons and Student Voice 
opportunities 
 
Students’ spiritual, moral, social and cultural development equips them to be thoughtful, caring and active citizens in school and in the wider society. Students are able 
to discuss and debate issues in a considered way, showing respect for others’ ideas and points of view. 
 
The regular reviewing and restructuring of the student support/pastoral systems for students and their families, whilst retaining the House system as an integral part 
of the Academy’s ethos, has improved the impact of the Head of Year’s and Form Tutors’ supportive work in enhancing student academic and social development and 
performance, and is already being seen as providing a more efficient and effective service to each individual student’s educational potential, supporting the 
management of learning across the Academy, and ensuring there are early and appropriate interventions targeted at those individuals who are in most need. (See KR 
Surveys 17 and 19; low FTE/PEX data; high attendance figures; and, feedback evidence from both parents and students; ‘Form Tutor Guide’; recording of earlier and 
impactful interventions at both pastoral and academic levels; less disciplinary incidents being recorded). 
 



7 
 

 
EVEN BETTER IF... How might developing 
students’ character (‘Character Matters’) 
be further developed across the Academy? 
 

 
● continue to focus on developing the core ‘Aims and Values’ of the Academy, developing a pride in achievement 

and commitment to learning, supporting a positive culture across the whole Academy; 
● further develop, consolidate and embed our metacognition and self-regulated learner programmes to improve 

each and every student’s self-confidence, self-awareness and understanding of how to be a successful learner; 
● further embed staff pedagogical practices within the ‘Trivium’ model, with a particular focus on the dialectic 

element; 
● improve staff foci on PP and other identified disadvantaged students; 
● improve the use and effectiveness of ‘Class Charts’ and ‘CPOMS’ in monitoring, supporting and improving 

student performance; 
● further develop and engage with parent/carers in a real partnership, aiming at enhancing their 

children’s/families’ learning experiences and approach to schooling;  
● ensure all staff feel fully confident and empowered in supporting and managing student performance in an 

increasingly consistent and effective manner; 
● continue to improve the attendance of disadvantaged students, particularly SEND students, so it is in line with 

their peers; 
● continue to review and revise the Y5/6/ 7 Student Induction Programme. 

 

 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority Area for 
2019-20 
 

 
C1. Developing and engaging with the core meaning of ‘Aspire & Achieve’. 

 
C2. Developing and engaging with the core value of RESPECT (self-respect, respect for others, respect for school and 
the community). 

 
C3. Focus on explicit teaching and modelling of PLTS skills as ‘Character Matters’. 

 
C4. Focus on embedding quality relationships amongst all members of the school community. 

 
C5. Embedding the key attributes of PiXL Edge / Duke of Edinburgh Award. 
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KP1 The Quality of Education  

 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority 
Area for 2019-20 
 

 
1.1 See ‘Key Priority ‘A’ for 2019-20:  Further development and embedding of metacognition and self-regulated learning across 
the Academy’: 

1. Continue to embed the ‘Trivium’ as the Academy’s leading pedagogical vehicle, with particular focus on the dialectic element;  
2. Further develop, consolidate and entrench our metacognition and self-regulated learner programmes, incorporating aspects 

of metacognitive thinking into lessons as a matter of routine; 
3. Promoting and developing metacognitive talk in the classroom. (in particular the dialectic phase of the ‘Trivium’) 
4. Embed the elements of metacognition examined last year with the aid of the new lesson discussion framework (lesson 

observations and the introduction of ‘Incremental Coaching’); 
5. Continue to work with students in Period 6 (ILP) to help them to develop as self-regulated learners. 

 
1.2 See ‘Key Priority ‘B’ for 2019-20:  Closing the Gaps’: 

1. Focusing on vocabulary development as a means to improve students’ academic and social opportunities. (Trivium) 
2. Explicitly focusing on ways to ‘level the playing field’ in the classroom for Pupil Premium students and disadvantaged students 

in particular. 
3. Ensuring that highly able students achieve their full potential. 
4. Introduce and embed the role of the ‘Pupil Premium Champion’ 
5. Introduce and embed the role of the ‘Raising Standards Leaders’ 
6. Introduce and develop the 'Horsforth Quadrant’ programme. 

 
1.3 To improve the use and effectiveness of ‘Class Charts’ and CPOMS in monitoring student performance, further enhancing student 
assessment, recording and reporting systems 
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KP2 Behaviour and Attitudes 

 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority 
Area for 2019-20 

 
2.1 See ‘Key Priority ‘A’ for 2019-20:  Further development and embedding of metacognition and self-regulated learning across 
the Academy’: 

1. Continue to embed the ‘Trivium’ as the Academy’s leading pedagogical vehicle, with particular focus on the dialectic element;  
2. Further develop, consolidate and entrench our metacognition and self-regulated learner programmes, incorporating aspects 

of metacognitive thinking into lessons as a matter of routine; 
3. Promoting and developing metacognitive talk in the classroom. (in particular the dialectic phase of the ‘Trivium’) 
4. Embed the elements of metacognition examined last year with the aid of the new lesson discussion framework (lesson 

observations and the introduction of ‘Incremental Coaching’); 
5. Continue to work with students in Period 6 (ILP) to help them to develop as self-regulated learners. 

 
2.2 See ‘Key Priority ‘B’ for 2019-20:  Closing the Gaps’: 

1. Focusing on vocabulary development as a means to improve students’ academic and social opportunities. (Trivium) 
2. Explicitly focusing on ways to ‘level the playing field’ in the classroom for Pupil Premium students and disadvantaged students 

in particular. 
3. Ensuring that highly able students achieve their full potential. 
4. Introduce and embed the role of the ‘Pupil Premium Champion’ 
5. Introduce and embed the role of the ‘Raising Standards Leaders’ 
6. Introduce and develop the 'Horsforth Quadrant’ programme. 

 
2.3 See ‘Key Priority ‘C’ for 2019-20:  Focus on developing students’ character (‘Character Matters’)’: 

1. Developing and engaging with the core meaning of ‘Aspire & Achieve’. 
2. Developing and engaging with the core value of RESPECT (self-respect, respect for others, respect for school and the 

community). 
3. Focus on explicit teaching and modelling of PLTS skills. 
4. Focus on embedding quality relationships amongst all members of the school community. 
5. Embedding the key attributes of PiXL Edge / Duke of Edinburgh Award. 

 
2.4 Further develop the engagement of parents/carers in a real partnership, aiming at improving their children’s/families’ learning 
experiences and approach to schooling. 
 
2.5 Investigate concerns of bullying and continue to develop a more robust system of anti-bullying behaviours. 
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KP3 Personal Development 

 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority 
Area for 2019-20 
 

 
3.1 See ‘Key Priority ‘A’ for 2019-20:  Further development and embedding of metacognition and self-regulated learning across 
the Academy’: 
 

1. Continue to embed the ‘Trivium’ as the Academy’s leading pedagogical vehicle, with particular focus on the dialectic element;  
2. Further develop, consolidate and entrench our metacognition and self-regulated learner programmes, incorporating aspects 

of metacognitive thinking into lessons as a matter of routine; 
3. Promoting and developing metacognitive talk in the classroom. (in particular the dialectic phase of the ‘Trivium’) 
4. Embed the elements of metacognition examined last year with the aid of the new lesson discussion framework (lesson 

observations and the introduction of ‘Incremental Coaching’); 
5. Continue to work with students in Period 6 (ILP) to help them to develop as self-regulated learners. 

 
3.2 See ‘Key Priority ‘B’ for 2019-20:  Closing the Gaps’: 

1. Focusing on vocabulary development as a means to improve students’ academic and social opportunities. (Trivium) 
2. Explicitly focusing on ways to ‘level the playing field’ in the classroom for Pupil Premium students and disadvantaged students 

in particular. 
3. Ensuring that highly able students achieve their full potential. 
4. Introduce and embed the role of the ‘Pupil Premium Champion’ 
5. Introduce and embed the role of the ‘Raising Standards Leaders’ 
6. Introduce and develop the 'Horsforth Quadrant’ programme 

 
3.3 See ‘Key Priority ‘C’ for 2019-20:  Focus on developing students’ character (‘Character Matters’)’: 

1. Developing and engaging with the core meaning of ‘Aspire & Achieve’. 
2. Developing and engaging with the core value of RESPECT (self-respect, respect for others, respect for school and the 

community). 
3. Focus on explicit teaching and modelling of PLTS skills. 
4. Focus on embedding quality relationships amongst all members of the school community. 
5. Embedding the key attributes of PiXL Edge / Duke of Edinburgh Award. 
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KP4 Leadership & Management 

 
ACADEMY DEVELOPMENT PLAN 
PRIORITIES in this Key Priority 
Area for 2019-20 
 

 
4.1 Staff swiftly and effectively monitor and accelerate the narrowing of any gaps in achievement between different groups of 
learners, with a particular focus on the most able and the most disadvantaged (Ofsted 2016) 
 
4.2 SLT develop and improve leaders’ skills to evaluate and effectively act upon the quality of the provision (teaching) and outcomes 
(achievement) through robust self-assessment, efficiently evaluating the agreed data sets and effectively acting to develop capacity 
for sustainable improvement (Ofsted 2016) 
 
4.3 Improve overall consistency in staff practice, teaching, learning and assessment through a vigorous performance management 
programme and appropriate professional development. (Ofsted 2016) 
 
4.4 Improve the attendance of disadvantaged students, particularly SEND students. (Ofsted 2016) 
 
4.5 Ensure Braunton Academy remains fully compliant with the new GDP regulations. 
 
4.6 To be actively promoting British values across all Year groups and staff. 
 
4.7 To further enhance and refine the governors’ abilities to understand and vigorously challenge the Academy’s leaders and 
performance. 
 

 

KP5 Extra-curricular developments:  

 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES in this Key 

Priority Area for 2019-20 

 

 

5.1 To continue to support and provide a wide range of opportunities which enhance both the students’ and the staff’s learning and 

personal development. 

 

5.2 See ‘C5. Embedding the key attributes of PiXL Edge / Duke of Edinburgh Award’, above. 

 

5.3 To maintain, support and develop student and staff ‘well-being’ activities and programmes. 
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KP6 Developing learning within our community and our wider community partners  

 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES in this Key 

Priority Area for 2019-20  

 

 
Further developing the quality of learning within our community and our wider community partners by ensuring we work under the 
following headings: 
 
6.1 To further engage and develop the Braunton Learning Community Trust in working to support learning for all, particularly within the 
joint Transition Programme. 
 
6.2 To continue to develop and enhance the International School Award initiative. 
 
6.3 To continue to engage outside inspirational speakers, particularly through the development of our Alumni programme. 
 
6.4 To develop opportunities for working, volunteering and learning within our local and immediate community. 
 

 

KP7 Improving the learning environment and raising the Academy profile  

 

ACADEMY DEVELOPMENT 

PLAN PRIORITIES in this Key 

Priority Area for 2019-20  

 

 
Further developing the quality of our learning environment and raising the Academy profile by ensuring we work under the following 
headings: 
 
7.1 Continue to market the Academy strongly to maximise uptake. 
 
7.2 Continue to submit ongoing high-quality capital maintenance/development bids to the various funding agencies to expand and 
develop buildings to accommodate rising number of students. 
 
7.3 Continue to develop the VOLE curriculum. 
 

 


